Helping Emotionally and Behaviorally
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Rick Overton
I ntroduction

An overarching theme for my goals as ateacher stems from the following deeply felt aspiration: |
strongly desire to invest my time, energy, and talents in such a manner that students are positively
motivated and impacted both academically and behaviorally. Thisis alofty goal, and yet, an honest
declaration of self-expression. Teaching is a second career move for me, and | chose this change so
that | can give back some of the generosity that has been afforded me over the years.

Farand eway the best prize that life affers
is the chance o work hard at work worth doing.
Theodore Roosevelf

In teaching a self-contained class, | attempt to cover several subjects such as language arts, science,
math, social studies, and health, etc. In his research, John Maag confirms the gut instinct | have that
teachers should commit seventy percent of the day towards students being academically engaged.
In addition to these core subjects, | also incorporate teachings on social skills and behavior
management. In the aforementioned, the core subjects appear to be primary and the behavior areas
secondary, yet, the reverse istrue. My primary goal isto generate, infuse, instruct upon, and
promote social and emotional intelligence. Helping students recognize the myriad of thoughts,
feelings, and judgments they have as well asto evaluate their mativations, impulses, and desires
before they act are of paramount importance.

My secondary goals for my students regard academics and are twofold. First, if the student is
behind in their grade level of subject matter, then my hopeis to help them gain at least one grade
level during their year with me. Secondly, if the student is academically on par, then my goal isto
help them increase their knowledge of the subject matter so as not to lag behind when they enter
their general education classes.

General and Target Population

| am ateacher at McKinley Middle School. Our school demographics range from lower fixed
income to middle and upper-middle incomes. There are approximately 850 students attending
McKinley. The student population is as follows: 50% Hispanic, 35% Anglo, 7% Native American,
6% African American, 1% Asian, and 1% "other."

| teach a self-contained "D" level class of emotionally/behaviorally-disturbed students, which isthe
audience focused on in this curriculum unit. Heretofore, behaviorally disordered students were
included under the grouping of emotionally disturbed students. However, recent (1999-2000)
special education qualification standards now prevent students who exhibit only behavior disorders
from qualifying for special education services. Since the revision, students with behavior disorders
who had been receiving special education services are ssimply grandfathered in under the new
standards. All of my current students have been receiving special education services for their
disabilities since early or middle elementary school.

The above revision of who qualifies for special education servicesis an important distinction. A
simplified definition for behaviorally disturbed students would be children who, in many respects,
are socialy maladjusted: i.e. acurrent and/or future juvenile delinquent. The term "emotional
disturbance" does not apply to children who are socially maladjusted. Rather, these children tend to
be more fragile, usually develop various physical symptoms associated with interpersonal
relationships and/or school problems, as well as exhibit inappropriate behaviors, which have
marked effects upon satisfactory school performance.

The young men and women in my class are middle school students and come from all three
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grade-levels. They are classified as having emotional/behavior disorders and many aso have
learning disabilities aswell. As mentioned earlier, all of my students have been receiving special
education services since the second or third grades. The abilities of my students range from a
second grade level to atenth grade level in reading and reading comprehension.

Socio-economic Setting

Culturally, the students | work with are from the three major backgroundsin New Mexico:
Hispanic, Anglo-American, and Native American. In regards to gender, | currently have an all male
class. Socio-economically, severa of my students are on a free lunch program along with Medicaid
services; afew are from lower-middle income families and one is from an upper middle income
family. Asyou can readily ascertain, my students are a microcosm of the diversity we find in our
state. This diversity brings both challenges and, at the same time, a varied richness.

Background Regarding Classroom Management Beliefs

Any system of behavior enhancement entails beliefs regarding classroom management. I'm
discovering in quick fashion that classroom management is the soil from which all seeds of decent
and effective instruction/modeling can grow. | believe in clear, meaningful standards of behavior
and natural consequences for disregard or violation of those standards. | believe that standards or
norms need to be of significant import and not a merely contrived set of norms or trivial rules. In
addition, the consequences need to be specific, without bias and delivered contingently.

While the clear standards and firm consequences are two primary and necessary ingredients for a
highly motivated and academically achieving classroom, they are not the only ingredients. | believe
that acceptance, respect, empathy, caring, active listening, and forgiveness accompanied with a
fresh start are necessary in the classroom. Having all the important ingredients needed for an
excellent classroom can be compared to making homemade ice cream without the use of rock salt:
in the end you merely have a sweet concoction, which lacks any real substance or solidity. Without
standards or consequences you invite chaos, likewise, without empathy and caring you inflict
needless pain.

Current Classroom Setup

| teach 6th, 7th, and 8th grade EBD students in adivided portable. This has turned out to be a great
classroom environment for the Educational Assistant, the students, and me. We use half of the
portable for group work and computer usage, and the other portion of the portable for individual
work because that side has the chalkboard (there is only one). Also on this side are my desk and the
trapezoid tables for each student.

In order to minimize disruptions and frustrations while | am teaching, | will walk around the room
or sit on abar stool in front of the class. | rarely sit behind my desk. When we use the group table
for aproject, | am either standing or sitting at the table with the students. Regarding the individual
trapezoid tables for the students, | change the seating arrangement numerous times. Those with
behavior difficulties sit closer to the front and those who have done well have the chanceto sit in
the back. If disruptions or frustration arise, then | either glance over in the direction of the student
so that we make eye contact or | merely disregard the disruption and see if it will subside. Other
times | will verbally acknowledge the student and ask him to cease whatever heis doing. If al my
effortsfail thenl goto"plan B."

Directly behind our portable are bleachers, afootball field, and a track which circles around the
gridiron. Thisis great for me because students and | take awalk around the track if they need time
to cool off or just need an opportunity to work large muscle groups and expand their lungs. They
have no ideathisiswhat | am doing; they merely think they get a chance to go around the track and
that is great for them. In our room we do have a place for "time out.” | rarely use it because | much
prefer the student sitting outside on the bleachers or taking awalk on the track with an E.A. or
myself - something to get them out of the room, breath in some fresh air, take in the immense sky
and work off some tension. Obviously, when we have inclement weather then | have to utilize the
"time out” desk.

Classroom Management and the Facilitation of My Goals



As previously stated, classroom management is the soil that the seeds of teaching need in order to
bear good fruit in due season. Also | stated that students need the greater portion of each day
devoted towards being engaged academically - they need to be focused.

Secondly, | need to be proactive in that students seating arrangements need to be conducive to the
classroom functioning with the least amount of contrived disruption. This entails not just good
seating arrangement, but also me walking around the classroom and monitoring the student’s
behavior, al the while providing subtle reinforcements.

Being ateacher is challenging and requires immense courage. And being ateacher of
emotionally/behaviorally challenged studentsis avery daunting role! Most of my days arefilled
with the adage, "Two steps forward, three steps (sometimes five — seven steps) back." Yet, | am
finding that as | am firm in my expectations and fair in meting out rewards and natural
consequences, that when | am respectful in approach taken and caring in my attitude; and that
when | am consistent in resolve coupled with awillingness to actively listen, | experience those
golden apples affectionately called, "teachable moments." And those pricel ess moments occur with
increasing impact and greater frequency! In my mind and heart thisis awinning combination in
that | am better able to reach out and influence for the better both the minds (academics) and hearts
(social/emotional intelligence) of these young people.

Fithout courage,
all afher virfues lose thelr meming
Hivston Chuechill

The "General" Social Milieu of Schools

The purpose of this section isto briefly discuss the current social milieu of schools, suggest
whether punitive measures are a worthwhile endeavor, propose a reasonable approach to the
misbehavior dilemma; and sketch a practical plan for teaching emotional intelligence in our
schools.

Research Questions

The research questions which | bring to this discussion include:

1. Are behavior management programs, which entail reward/punishment approaches, effective
in improving children’s behavior and emotional literacy?

2. Isthe primary mission of our schools only to academically prepare young people or should it
include preparation for full and responsible participation in our democratic society?

3. Should young people learn how to resolve intra-personal and interpersonal challenges
constructively in school-supported programs?

4. Can schools be a place to learn appropriate behaviors through exploration and practice?

5. Would a behavior management program that promotes and supports the development of
emotional intelligence be effective in curbing student’ s undesirable behavior?

The Painful Social Dilemma

Y outhful offending is without doubt a most pertinent topic. During the past two decades our
society has experienced cultural, demographic, economic, and social changes that are both
profound and radical. Many of the changes that my students and their peers are encountering are
unfortunately negative. | am speaking of drugs, violence, domestic abuse, and neglect and social
conflict. Asadirect result of these and many other factors we are experiencing high rates of
juvenile crime, school failure, and high drop out rates.

In the United States students are daily immersed in a"society of violence," so much so that in the
mid 1990’ sthe U.S. Centers for Disease Control declared violence the most pressing health issue
facing our society. Also, during this same time period the American Psychological Society
published an extensive study, which shows that children and youth are becoming involved in
violent behavior at ever younger ages. The students | am privileged to encounter on adaily basis
are born into, reared within, and daily grappling with this "society of violence." Violencein our



society at large, and the after effects of violence and youth offending in particular, is extensive,
destructive, and ever prevalent in our society and schools each and every day.

Our society, especially educators, is painfully aware of the increasing student detentions,
suspensions, expulsions, and legally reportable offenses occurring in our schools. Bodine and
Crawford suggest that the trend is increasing for student discipline problems; also, analysis reveals
that as grade level increases so does the frequency and severity of discipline problems. Discipline
has been a high priority for years, yet escalating and pervasive behavior problems still exist in our
schools. So much so, that educators in the classrooms are crying out for administrators, parents, the
community, anyone to do something. By and large, teachers are either clamoring loudly, or
working quietly behind the scenes, for greater punitive consequences or removal of difficult
students from the classroom, and even the school.

Many of the "how to" books and articles | have perused during my years of earning three degrees,
and much of the advice given me by fellow teachers, promote the use of reward/punitive measures.
Y e, research shows that the practice of more stringent, punitive measures"...may exacerbate
student discipline problems’. In addition, educational scholars state that:

Current school responses, which are largely punitive and reactive, are
blocking the school’ s capacity to achieve its ultimate purpose —to
advance each student’ s social, emotional, and academic devel opment
toward the goa of becoming an effective, responsible citizen. (Bodine,
1999).

It is disconcerting to me that society at large, and far too many educatorsin particular, continue to
believe that punitive measures are the answer for the misbehavior dilemma occurring in our
schools.

Behavior Modification Through Social/Emotiona Intelligence

| believe our children are exhibiting, with the force of a percussion instrument, their lack of
emotional self-awareness and control. As the drum of emotional self-awareness and control
continues to beat, some of us educators and parents can also hear the still, small voice of our
children crying out in quiet desperation for someone to help guide them towards emotional
well-being.

Unfortunately, far too many schools disregard the development of emotional intelligence. Most
schools rarely take into account, much less attempt to integrate, emotional intelligent curriculum so
that our children are better equipped with life skills. These life skills include self-awareness,
self-control, empathy, active listening, resolving conflicts, and cooperating.

In today’ s society educators have a critical window of opportunity for influencing the lives of
children. The most seized upon opportunity has been teaching cognitive subjects such as math,
language arts, science, and health. However, thereis also a critical window of opportunity for
shaping and influencing the basic emotional skills and habits of our children. Socially and
emotionally intelligent classrooms are a vision of motivation, enthusiasm, and peaceabl e schools:

Imagine a school or classroom where the |earners manage and resolve
their own conflicts, both with and without adult assistance. Picture a
place where diversity and individuality are celebrated... a place where
people listen in order to understand others' viewpoints and perceive
conflict as an opportunity to learn and grow ... a place where feelings are
openly expressed, even anger and frustration, in ways that are not
aggressive or destructive ... a place where adults and children cooperate
instead of acting aggressively or coercively ... aplace that support’s
everyone' s rights and encourages everyone to exercise his or her
responsibilities ... a place where peace is viewed as an active process,
made day by day, moment by moment (Bodine 1994).



Think enthusiasfically ahout everyvihing;
but especicdly ahouiyour job. If you do so,
yau'll put ¢ touch af glow in your life.

Morman Fivvenf Feale

A Reasonable Approach

| have remarked that behavior management programs that utilize reward/punishment approaches
have not proven effective. If they were effective, | believe we would not be facing the current
social/behavioral demise in our schools. Unless the tide of misbehavior is reversed, our youth will,
in al probability, be unable to function as adults in a healthy and constructive manner. | fully
concur with the education professionals who purport that, "to turn students into informed and
involved members of our democratic society, educators need to create schools and classrooms with
cooperation, participation, and support as the cornerstones.” (Bodine, 1998).

Simplistic and counter-productive approaches will not serve us or the children we are called to
teach. Eleanor Roosevelt said, "I would rather light one single candle than merely curse the
darkness." If, as an educator, | merely stand at arms length to this behavior dilemma and wait for
things to either get better or for a better set of students to arrive on the scene, | will have done my
students a disservice. The students are here to stay; a better group will not replace them.
Furthermore, it will behoove us al to approach the behavior dilemma from a proactive and
multifaceted approach. It is worthwhile to remember that society, parents, and | are not the only
ones crying out for help. The "other" voices | am speaking of are our youth:

When their anguish was silent or self-directed, we did not respond with

sustained vigor and concern. But now their feelings are turning outward.
They are enraged, disenfranchised, and they feel they havelittle to lose,

perhaps no future to compromise (Elias).

Maybe these are some of the reasons our children are willing to risk detentions, suspensions,
expulsions, failing grades, and low test scores on national exams. It isimperative that | not
passively wait for a better solution and let this present generation pass into adulthood without
adequate preparation for life. Therefore, | have concluded that for me it is unacceptable to punish
my students for not having learned behaviors that | have not taken the time to teach, model and
ingtill. | have aclear and certain conviction that what | have just stated is a central truth. In
addition, current research supports my quest to be proactive in my approach in addressing the
behavioral dilemma — the dearth of social/emotional intelligence.

If we believeit isimportant that our children learn to constructively resolve everyday conflicts, and
have any real hope that they fully and responsibly participate in our democratic society, theniit is of
paramount importance that we make our classrooms ateaching center and laboratory in which they
learn, try out and practice appropriate and emotionally informed behavior.

We need a new diggnasis of our students’ inward condifion,
one that is more perceptive about their needs, lzss defensive
dahaut our own role in their plight, and more likely to lead
ta cregiive modes of teaching.

Farier Falmer

A Practical Overview for Teaching Social/Emotional Intelligence

A working definition of emotional intelligence was pioneered by Peter Salovey and John Mayer.
The working model they espouse is: knowing one's emotions, managing emotions, motivating
oneself, recognizing emotions in others, and handling relationships. My readings have shown me
that one of the central themes of emotional intelligence is balance. In the daily venue of everyday



life, children’s emotions can vary widely. Balancing these emotionsis a primary key to well being.
| believe apractical plan is to teach students the necessary skills for dealing with emotions such as
anger, fear, sadness, anxiety, frustration, hurt, inadequacy, etc...

A Practical Plan

The themes | am proposing for this curriculum unit are not set forth as typical lesson plans.
Certainly 1 will have classtime set aside for didactic instruction yet; the majority of my proposal
for promoting social/emotional intelligence is weaving "teachable moments' in and out of the
normal, daily activities of students. It is my firm belief that the development of emotional
intelligence is our best source for behavior management and conflict resolution in our schools.

| will be conducting several didactic sessions consisting of basic needs awareness, multi-sensory
awareness, and effective communication skills, in addition to group discussion sessions, and
severa field trips. However, | do not believe that major emphasis for assimilating social/emotional
skills such as caring, empathy, compassion, active listening, etc... is primarily through didactic
activity.

Also, as| set forth and expound on "techniques’ | am beginning to master | wish to add that even
though these techniques do not disappear, neither are they the sum total of good teaching. A
teacher’ s ability to connect one on one with students and to help them connect with a subject
depends less on methods or technique and more upon a sense of personal identity, and a knowledge
of salf, which includes a deep connection between intellect and emotion. Thisis a continuous
journey that requires an ongoing self-discovery each and every day. | fully concur with Parker
Palmer who statesthat ". . . as we learn more about who we are, we can learn techniques that reveal
rather than conceal the personhood from which good teaching comes.” Thisis precisely why good
teaching can result from different teachers who each bring diverse gifts and use widely divergent
methods.

Good teaching cannot be reduced to technigue;
good teaching comes from the identity
aridd integrity of the teacher.

Fariemr Falmer

As a precursor to presenting my lesson plans, what followsisabrief discussion of the primary
elements of the Rogerian person-centered approach. Granted, the intended audience for Carl
Rogers was the therapist/client, yet | believe essentials for establishing a trusting and caring
relationship in any "helping/teaching" profession can be found in his work.

Person-Centered Approach of Carl Rogers

My weaving of "teachable moments" is more of a Rogerian approach in that it is very person
centered. Carl Rogers (1961) viewed persons as being basically trustworthy and having an innate
desireto grow. Another key factor is the therapists (teachers) relationship with the client (student)
as opposed to the techniques employed.

Phenomenal World of the Client (Student)

A person’s experiences are what make up his or her phenomenological world. Briefly stated,
phenomenol ogy is becoming aware of the client’s (student’ s) world and how the client (student)
perceives his or her world. However, Rogers went a step further in that he accepted as truth what
clients disclosed to him about their world. Although it is never complete, therapists (teachers) can
come to a better understanding of how their clients (students) perceive themselves and their world.
This processis usualy accomplished by means of empathic understanding — atrait that is woefully
needed by our students and one that we teachers would do well to utilize and model ourselves.

All persons, according to Rogers, have an innate desire to survive, grow, and enhance themselves.
This generation of youth who are "at risk" certainly have a penchant for survival and enhancement,



abeit, maybe not enhancement toward what mature adults believe is acceptable. Yet, | believe that
as teachers, the presuppositions we have regarding students' motivations and future possibilitiesis
directly tied to how we interact with them in the present.

It is precisely this presupposition that caused Rogers to believe that all persons are basically good
and that they have atendency toward fulfillment, maintenance, enhancement, and ultimately,
self-actualization. Rogers believed that persons have

" ... onemotivating force — the self-actualizing drive and one single goal in life — to become
self-actualized" (Hall). Self-actualization isdefined as™" . . . the need to develop and make use of
one's capacities and talents and to understand and accept oneself.” L. Pervin writes,

" Self-actualization involves continuous openness to experience and the ability to integrate
experiences into expanded, more differentiated sense of self."

Thisforce, known as self-actualizing drive, compels persons to keep going forward in life and to
continue improving themselves. It isthis driving force upon which the therapist (teacher)
capitalizesin order to help clients (students). Persons must be able to differentiate between choices
which lead to progress and those which impede progress. For this reason Rogers believed that:

Choices must be clearly perceived and adequately symbolized, that is
represented in awareness. No inner voice tells us which path is the one of
progress; we have to know this before we can choose. But once we know
... we always choose to grow and self-actualize rather than to regress
(Hall).

Congruence vs. Incongruence

According to Rogers congruence has taken place when the "interpretations’ and " perceptions of
reality” of anindividual parallelsthat same redlity as "interpreted” and "perceived" by others
(Hall). When this does not transpire, then the organism (which consists of both physical and
psychological faculties) and the self (a person’s current and ideal self) are seen as being
incongruent. When incongruency occurs, problems arise of which Hall and Lindzey (1985) state
that

" . ..in such situations, people feel threatened and anxious, behave defensively and think inrigid
and constricted ways." Pervin, writes, "The state of incongruence is one of tension and internal
confusion." Therefore, Rogers believed that "It is congruence or incongruence between the self and
the organism that determines maturity, adjustment, and mental health.” (Hall).

However, there are two other possible meanings that can be derived from Roger’ s concept of
incongruency and that may be helpful in working with youth who are at risk. One manner of
viewing incongruency is when persons no longer use their own actualizing tendency (valuing
process) to evaluate their experiences. Rather, they use the values of significant othersto judge
themselves. The second derived meaning of incongruency can be explained as when an individual
feels or believes something, yet his or her actions convey something different. That isto say there
is"A discrepancy between the perceived self and the actual experience." (Pervin).

Rogerian Goals Complimenting Classroom Goals

Rogerian therapy has a broader perspective in regard to therapeutic goals than do most other
therapies. For instance, one goal of Rogerian therapy is not so much to solve client’s problems, but
rather to help them undergo a continuous process of growth. My hope as a teacher, coach, and
facilitator in the classroom is that in the future when problems arise the student, in adulthood will
be able to handle them adequately with little outside intervention. A second perspective, broader
than most other approaches, is that the focus of the therapist (teacher/administration) is on the
client (student) rather than on the problem being presented.

Rogerian Characteristics of Progression

Rogers described four characteristics of progression. Thefirst is " openness to experience," which
implies the opposite of rigid and set beliefs aswell asbeing " . . the opposite of defensiveness.”
Persons who are open become more aware of themselves, others, and the surrounding environment.



Also, acrucial benefit isthat persons "can remain open to further knowledge and growth and can
tolerate ambiguity." (Corey). These are key characteristics for our society at large and especially
for our youth.

The second characteristic is "trust in one’ s organism.” From Rogers understanding of persons he
concluded that persons do not fully trust themselves; that is, they tend to depend upon the advice
and direction of others. If conflict arises between persons and what significant others perceive to be
best, then persons generally choose the advice of others over their own. Building a sense of trust in
self as a student becomes more mature and has openness to learning from experiences is important
because one of the hallmarks of emergence from our teenage years is individuation.

Thethird in thelist of Rogers goalsisan "internal locus of evaluation." This characteristic closely
mirrors the second goal and closely paralléels the goal teachers have for students to self monitor
their decisions, behaviors, and the results of their choices. For Rogers the main objective is for
persons to become less dependent upon others for value judgments and direction. According to
Rogers one of the most important questions that can be asked for creative personsis

"...aml living in away which is deeply satisfying to me and which truly expresses me" The
resulting evidences of our youth’sill choices are quite evident. Y et, are adults in general and
teachersin particular, looking beyond the obvious and peering into the heart, soul, and mind of our
youth to discover the true underlying motivations for their ill decisions and actions? If and when
we take a deeper look | believe that which we find will belie the surface words of our youth who
are at risk. When offending youth’s outward professing of happiness and contentment are
unmasked then we will see their quiet desperation and longing for an inward and outward
congruency that istruly at peace with self and others.

Thefinal characteristic isa"willingness to be a process." Clientsin therapy and often times,
students in classrooms engage adults with a specific problem they want solved. And in the teaching
profession our first responses tend more often than not to be prescriptive in nature. Roger’s, and |
as ateacher, wants persons to see the need for continuous growth, rather than problem solving, and
to view such as alifelong process.

Concluding Remarks Regarding Rogerian Theory

Some concluding remarks | have regarding Carl Rogersideas are as follows. Active listening,
attending, understanding, accurate empathy, unconditional positive regard, and genuineness are
essentialsin any helping/teaching profession. Even though Rogers does not list a set of precise
techniques or procedures to follow (that would have been very un-Rogerian) in including the
essentials above, he did a considerable amount of work in offering the basic principles needed to do
such. It would behoove us all aslife long learners and hel pers to incorporate these ideas as often as
possible.

While a person-centered approach is foundational for establishing atrusting and caring relationship
with students | also believe that amore directive styleis aso caled for. Again, the core
competencies of Rogers are necessary and foundational yet | also see the need as a teacher for
knowledge and skills to be applied in a more directive manner. Secondly, | would not advocate for
a"student-centered" classroom. In fact, | would venture so far as to state that the classroom should
be neither student-centered nor teacher-centered but subject-centered. | believe a subject-centered
approach can assimilate the best features of a student/teacher-centered approach so that the teacher
does not reign supreme nor are the students the center of attention. Passion for a subject keeps a
classroom from becoming narcissistic if students/teacher are at the center of attention. Also, having
asubject at the pedagogical center gives a better standard from which to ascertain if good teaching
and learning are taking place.

The "Wheel of Learning"

Knowledge is much needed and necessary, yet knowledge isjust the first step in adequately
acquiring any skills. Modeling, role-play, discussions, and opportunities for real life experiences
are al'so necessary.



Farthe things we have to learn
hefore we can do them, we lecon By doing them.

Arizsfofle
Whesl of Learning
Knowledge/Information
Knowledge/
Redl Life Understanding
Experiences
Role Play Modeling

Discussion

| developed the above "whed of learning" model, which is not meant to be linear. Basic pedagogy
teaches us that a firm footing and acquisition of any skill requires continuous opportunities for
"re-learning” and gaining greater understanding, more observation, continued discussion, further
role play and ample experiencesin real life circumstances.

Since this unit is not entirely content oriented | will not be connecting my work with

academic district and/or state performance standards. However, | do believe this unit is an excellent
foundation for building upon the APS Profile of the Graduate and the " Character Counts' emphasis
that Albuguerque Public Schools has adopted. The "Character Counts' themes include:

Trustworthiness
Respect
Responsibility
Fairness

Caring
Citizenship

O o o o o g

Thefirst step (goalsone and two) is self-awareness of the problems that trigger our emotions. It is
mindfulness of our inner feelings that aids usin our ability to monitor and manage our emotions. |
plan on helping students put a name to and prioritize who and what are important to them. In so
doing, they can better determine what they want and why they want it. If they can discern the
feelings that accompany their wants and desires, they will be one step closer to being able to better
manage their behavior.

Having laid the foundation for greater understanding and self-awareness, the next step is mood
management and impulse control (goals one, two and three). Teaching students how to successfully
use emotional awareness to turn situations to their benefit and to create opportunities that meet
their basic needs for deep connection, acceptable power, cooperative freedom, and joy or delight is
asignificant step in the right direction. Daniel Goleman states"... emotional intelligenceisa
master aptitude, a capacity that profoundly affects al other abilities, either facilitating or interfering
with them." Therefore, | conclude from this statement that in the process of taking responsibility
(goal two) for their emotions, students will determine how well they succeed in life by becoming
persons who exhibit alife of caring, trustworthy, fair, respectful, and responsible citizenship.



As mentioned earlier, self-motivation is the third step in this process. Self-motivation and
self-responsibility can be seen as opposite sides of the same coin because they entail channeling or
directing our emations towards an acceptable end. M. Seligman asserts two necessary aspectsin
life that motivate and propel us onward include hope and optimism. Hopeful people can easily
summon the willpower needed for accomplishment and achievement, especially in the face of
difficulties and setbacks (goals three, four and six). With hope, optimism is a powerful ally that
helps get us through the frustrations of daily living and the apathy or depression that sometimes
accompanies those setbacks. Also, throughout the unit we will work on trust building (goal five),
recognizing the emotions of others, or perception (goals two, four and six); and interpersonal
communication, or conflict resolution (goal three). These critical thinking abilities are the bedrock
of emotional intelligence, and these abilities call for our classrooms to become laboratories for
exploration and practice. Lastly, | aim to conduct seminars and practice sessions in the area of
silence and solitude (goal four).

For many years the perplexing questions for me have been, "How do we create life-enhancing
opportunities within our curriculums that address the void, emptiness, confusion, and general
malaise that permeates a generation of youth who are at risk?' Secondly, "How do we adequately
respond to questions about meaning, identity, responsibility, and purpose?’ | believe the
foundational groundwork, which addresses the above, is found by providing students with didactic
insight regarding social/emotional intelligence and generous opportunities for collaboration and
guided exploration into these bedrock themes of life are essential if we ever hope to guide youth
towards balance, meaning, connection and maturity.

Learning withaut thought is lahar last.
Comifctus

On the following pages | present a Curriculum Unit Organizational Matrix that will identify each of
the goals of this unit. Also, | address the necessary components of each goal such as concepts
taught, time frame, materials needed, and the character emphasis each goal istied towards.

Curriculum Unit Organizational Matrix

Goals Conceptsto | TimeFrame Materials Assignments | Character
be Taught Needed Given Emphasis
1 Self awareness of the One class period per Overhead projector, Note taking Quizzes Responsibility
basic needs of love, day for one week transparencies/ Fairness
Didactic Learning of power, acceptance, markers, butcher
basic needs and control paper
2 Self-awareness, On going during the This "teachable Readingsin class Trust
impulse control, school year moments' goal Journaling Respect
Individual/Group self-responsibility, includes any and all Role Playing Responsibility
Learning by weaving conflict resolution, class periods and Class Writing Fairness
"teachable moments" interpersonal activities be they Caring
communication, and individual or group — Citizenship
empathy indoor or outdoor
3 Inter-personal One or two class Throw bags or big Think about and write | Trust
communication skills periods per week pillows or out anonymously Respect
Group Learning in small group format that is on-going comfortable seating questions you have Caring
through reflection aswell astrust during the school so students can about self, others, life Responsibility
upon self-generated building and empathy year choose to sit on the in general and put in
questions floor or on chairs, the"QB" - Question
anonymously put in throw bags etc. Box
the "QB" — Question
Box
4 Sensory integration Didactic isone class "Therapy Works, Inc" Note taking Respect
and self-regulation as period per week for materials Journaling Caring
Didactic Learning for well as introducing 4 weeks. Readings on silence Responsibility
Sensory the practice of silence Overhead projector, and solitude
Self-Awareness and solitude Silence/solitude is Chess sets
coupled with silence on-going for the Transparencies/
and stillness school year markers,




Goals Conceptsto | TimeFrame Materials Assignments | Character
be Taught Needed Given Emphasis
5 Self-expression skills One class period per Personal Personal Trust
and trust building day for three or four objects/drawings of objects/drawing Respect
Self-expression and days depending on student’ s choosing Caring
Trust Building by way time needed that have personal Journaling Responsibility
of "Symbolic meaning
Expression”
6 Improving One class period per Television and VCR Written assignments Trust
interpersonal day for one week or Journaling Respect
Enhance communication skills longer if needed Instructional videos Role Playing Responsibility
Communication Skills | such asrefusd i.ethe on communication Caring
art of saying "no" Fairness
Citizenship
7 Sports/ Arts Art supplies Reading Trust
activities several Chess boards Journaling
Deep connections with Connection with times per week. Sports equipment Written work Responsibility
environment and peers, community, Permission slips for Discussions
others nature & culture Bi-monthly visitsto outings Caring
elder care center for Transportation
readings. Field trips Fairness
to_the 200, bio-park,
fair Citizenship
Respect

In this next section, | provide elements from the District Core Curriculum and Scope and Sequence
grades 6-8, and the Albuquerque Public Schools "Profile of the Graduate" as a performance
standard that can compliment the character emphasis documented in the organizational matrix. The
"Profile of the Graduate" seems to me more appropriate than academic standards given the subject
matter and target audience.

As stated by APS, the "Profile of the Graduate" reflects the culmination of the PreK-12 educational
process. The "Profile" serves asthe focal point for continued review and development of the
PreK-12 district core curriculum. It supports the District and New Mexico Board of Education
goals and policies to provide quality education for al students.

In the following section | present the common learning experiences as they pertaining to human
relations and personal effectiveness.

Chaoose a job you love,

and you will never have to work a day in your life.
Comfirads

District Core Curriculum And
Scope and Sequence
Grades 6-8
APS Profile of the Graduate

Human Relations

I nter personal Skills

Usesinterpersonal techniques that foster collaboration with individuals and groups; participates
and facilitates working cooperatively in diverse groups; applies problem solving techniques by
identifying and selecting appropriate alternatives to resolve issues; exercisesindividual freedoms
while demonstrating respect for property and the rights of others.

Social Responsibilities

Exercises individual freedoms while exhibiting social responsibility to family, community, and
society; demonstrates citizenship by contributing to the community; exercises rights and
responsihilities guaranteed by the constitution and law; acknowledges and respects individual and
group differences.



Per sonal Effectiveness

Knowledge of Self

Exhibits a positive self-concept; identifies and builds upon personal strengths and qualities;
practices self-discipline; maintains a positive attitude.

Health Enhancing Behaviors

Exhibits the ability to cope effectively with personal challenges; frustrations, and stressors; makes
choices to promote good health.

Self-Motivation
Displays perseverance; sets high standards; accepts new or changed responsibilities.
Character Development

Develops a personal values system; accepts responsibility for own actions; chooses ethical courses
of action.

Implementation of Sample L essons and Activities

Goal 1 —Basic Needs

Goal Conceptsto be Time Materials Assignments | Character
Taught Frame Needed Given Emphasis
Didactic Self awareness of the One class period Overhead projector, Note taking Responsibility
Learning of basic needs of love, per day for one transparencies/ Quizzes Fairness
basic needs power, acceptance, and week markers, Journaling
control butcher paper

| begin the unit by laying some instructional groundwork and thereby giving the students a
foundation from which to gauge themselves and others. Centuries of time and experience have
proven that all humans have basic needs such as love, power, acceptance, and control.

At the start of thisactivity | would ask students to individually write out their ideas about one of
the above basic needs (i.e. power). What definition would they give to this theme? | want to know
their perceptions of thisword. Next, | would like them to give personal examples and life
experiences of thistheme. What does power look and feel like to them. The eight students | work
with may write and/or draw some of their impressions.

| would then ask that we take the information they have regarding that one basic need and, on
butcher paper, write out what each person wrote regarding a definition and examples. | would also
have students ook up the dictionary definitions of this basic need and look up what an
encyclopedia or internet site would say about this theme and include such on the butcher paper. |
expect this culminating activity to take the better part of a class period. Asthe students are
working, | will gather the main themes they are writing and write these out on a transparency for
later use.

We would repeat the above assignment each day until we have gathered ideas/information for each
of the basic needs. After concluding the entire assignment we would gather in acircle and look at
the butcher paper and overheads. This would be atime for open discussion and idea clarification.
No ideas are wrong, yet they may be expanded upon and thereby increase students' knowledge. We
want to personalize this as much as possible and, therefore, allow for alot of open-ended
discussion. Sometimes, given the students are middle school age the discussions will gravitate
towards silliness, yet laughter can be a great ice-breaker when discussing such personal and
powerful topics as these basic needs. | would also find moments where | as the facilitator can share
laughing episodes of my experiences as well as serious moments of learning that | have gained

over the years of education and experience.

Lastly, | would want them to take notes of the findings they come up with regarding basic needs.
These notes can be reviewed and quizzes given so as to reinforce recognition of terminology and



definitions. Also, | would encourage each student to keep a private journa in which they can make
notes for their own future use.

Goa 2 — Weaving "Teachable Moments'

Goal Conceptsto be Time Materials Assignments | Character
Taught Frame Needed Given Emphasis
Individual/Group Self-awareness, impulse On going This"teachable Reading in class Trust
Learning by weaving control, during the moments" goal hasin Journaling Respect
"teachable moments" self-responsibility, school year mind any and all class Role Playing Responsibility
conflict resolution, periods and activities Class Writing Fairness
interpersonal be they individual or Caring
communication, and group — indoor or Citizenship
empathy outdoor

The above goal, concepts to be taught, and time frame are very general and large in scope. Thisis
intentional because what | have in mind islearning in the "here and now," or "in the present," while
the opportunity presentsitself. | work with a self-contained class of students and while, academic
subject matter is very important, it is paramount that self-contained students have greater emphasis
placed on self-awareness, attitude, and behavior. If the latter can be successfully addressed then the
student will have opportunity for mainstreaming and, therefore, can receive primary emphasis on
the academic subject matter.

Individualization is very important for teenagers who have either misguided notions of mature
behavior, due to poor role modeling in their community, or smply choose to behave in an
unacceptable manner. My hopeisthat | can engage them one on one and share how | experience
their behavior and how others or myself feel when words and behaviors are inappropriate and/or
hurtful.

Secondly, when conflicts arise between students my desire is to weave opportunities for
discussion/learning in the midst of the chaos that is transpiring. What are the effects of conflict and
poor communication? Students need to know. What is required for effective communication to
occur? Students (hopefully students with inquiring minds) want, or at least, need to know.

When communication is effective and when mature behavior is displayed | want to affirm these
actions and make it known that | am observing and very proud of the choices they are making. My
comments about the commendabl e efforts and not so commendabl e choices need to be made in the
context of the moment that they occur. That iswhat | mean when | say, "weaving teachable
moments."

| do have some suggested readings in novels that can help generate debate and/or discussion. Those
readings would include Spite Fences, Down River, To Kill A Mockingbird, Fallen Angels, and A
Day No Pigs Would Die. The characters in these books model for students the good, the bad, and
the ugly aspects of personalities, and the noble and not so noble choices along with the rewards
and/or consequences they paid for their behaviors. The reading can be done in agroup, and the
ensuing discussions can be springboards from which to generate more in-depth classroom teaching
and learning.

Goa 3 —The Question Box ("QB")

Goal Conceptsto Time Materials Assignments Character
be Taught Frame Needed Given Emphasis
Group Learning Inter-personal One or two Throw bags or big Think about and write Trust
through reflection communication skills class periods pillows or out anonymously Respect

upon self-generated in small group format per week that comfortable seating guestions you have about Caring

guestions aswell astrust ison-going S0 students can self, others, lifein Responsibility
anonymously put in building and empathy during the choose to sit on the general and put in the
the"QB" — Question school year floor or on chairs, "QB" - Question Box

Box throw bags etc.

Everyonein life has questions and students usually have lots of questions, yet they often times feel
self-conscious about asking them in front of their peers. The idea behind the "QB" or Question Box




isto allow students an anonymous avenue by which they can write out their question(s) and place
the paper in a sealed box. No names need be on the paper, and if they wish, they can even type out
the question(s) so that the teacher and other students cannot recogni ze the handwriting.

Most teenagers are not apt to come up with thought provoking questions at the beginning of the
discussion. The "ground rules’ have not been established as to what kinds of questions are
acceptable and how much depth should be sought. Therefore, to help this process get off the
ground it would be helpful for the teacher to come up with questions he or she had when they were
this age. Some ideas are:

Why do I get angry? Why do [ semetimes feel depressed?

Why do Ifeel confused? What 1s it like to be old? What 12 “notmal”?

Why are we studying this? When do I getto be tall?

Why can't I make friends? Why 1z life so hard?

Droes it bt when people die? Wy do I hate school?

Thiswill start out slow in order for the group to build trust and be able to feel comfortablein a
setting that tests one’ s ability to be vulnerable and transparent. Start out slow and in the beginning
generate "generic" ideas for questions that focus on others. For example, "Do people live on other
planets?' Or, "Doesit hurt when people die?' And, "What isit like to be old?' Asthe group begins
to bond and experience alevel of trust with one another they can proceed with questions that are
more personal and tend to "hit home."

Open-ended discussion and the sharing of ideas are more of what is being learned. Most of what is
discussed will not call for prescriptive answers. | am hoping to engender trust by way of bonding
that entails wonder, questioning, and curiosity.

Goa 4 — A) Sensory Integration and Self-Regulation
and
B) Learning from Silence/Solitude

Goal Conceptsto | TimeFrame Materials | Assignments | Character
A be Taught Needed Given Emphasis
Didactic Learning Sensory integration Didactic is one class "Therapy Works, Note taking Respect
for Sensory and self-regulation as period per week for 4 Inc" materials Journaling Caring
Self-Awar eness and well asintroducing weeks. Overhead projector, Readings on silence Responsibility
regulation coupled the practice of Transparencies/ and solitude
with silence and silence and solitude Silence/solitude is markers, Chess sets
solitude on-going for the
school year

Program for Sensory-Motor Self-Regulation

As| mentioned earlier in the narrative section of this unit, there is usually a deep-seated and
meaningful reason for the behavior and actions of students. Merely meting out verbal and/or
punitive measures for wrong or inappropriate actions/responses, such as lack of aertness or
disturbances, does not get to the "heart” of what is taking place. Furthermore, these "scratching the
surface" responses on the part of adults, more times than not exacerbates the difficulty even more.

Teenagersin general, and especialy those with Emotional Disturbances and Behavior Disorders,
need to have aworking awareness of their arousal (sensory motor) states so asto better deal with
the difficulty of attaining, maintaining, and/or changing their level of alertness. An exampleisthe
amount of sensory-motor input needed by a teenager, as compared with an adult, to stay focused,




aert, and maintain these disciplines throughout a fifty-minute or an hour and a half long lecture
(many schools are on a block schedule which is 90 minutes).

Students (and adults who interact regularly with teenagers) need to know creative and acceptable
techniques that can help them gain, maintain, or even change their sensory-motor experience so
that they can achieve the level of acceptable behavior in any setting. Thisin turn greatly enhances
the possibilities of building self-esteem and self-confidence in the child, not to mention making it
far more pleasurable for parents, guardians, and teachers to work with the teenager.

The best source | have found for teaching a program on sensory integration and self-regulation is
"How Does Y our Engine Run?' through Therapy Works, Inc., which is based here in Albuguerque,
NM. Their website is www.AlertProgram.com. Therapy Works, Inc., in collaboration with
Albuguerque Public Schoals, routinely (two or three times ayear) offers a two-day workshop.
Participants in the workshop receive a Leader’ s Guide and program implementation materials. |
would refer you to their excellent materials and the superb workshop for teaching a self-regulation
program. | have participated in the two-day seminar, and have used the program materials. | can
personally vouch for the excellence of both the workshop, the excellent materials, and the overall
effectiveness of the program itself. (Note: another excellent resource person is Maryann Trott at the
Albuguerque Public Schools Montgomery Complex.)

Goal 4 —A) Sensory Integration and Self-Regulation

and

B) Learning from Silence/Stillness

Goal Conceptsto | TimeFrame Materials Assignments | Character
5 be Taught Needed Given Emphasis
Didactic Learning Sensory integration Didactic is one class "Therapy Works, Note taking Respect
for Sensory and self-regulation as period per week for 4 Inc" materials Journaling Caring
Self-Awareness well asintroducing weeks. Readings on silence Responsibility
coupled with silence | the practice of silence Overhead projector, and solitude
and stillness and solitude Silence/solitudeis Chess sets
on-going for the Transparencies/
school year markers,

Learning from Silence and Stillness

To be quiet, still, or hushed was referred to by the Greeks as silencio. Silenceisrare. It is especialy
rarein our society with all the noise, music, and words. Add to that all the devicesin our homes,
places of work, entertainment, and schools where we have the chattering and talking of people
aong with the buzzing and whirring of machines.

Parker Palmer statesthat " . . . in authentic education, silence istreated as a trustworthy matrix for
the inner work students must do, a medium for learning of the deepest sort." Y et, the overall
attitude of our youth culture today is one of hostility towards the dimensions of silence and
stillness. The norm for our youth is over-stimulation. It starts at a very young age. Watch carefully
the segments from Sesame Street and you will see that motion, color, and sound change very
rapidly throughout the program. Then watch a segment of Mr. Roger’s Neighborhood and you will
see the dow, methodical, and physical and auditory movements that are gradual and purposeful.
Thomas Moore reflected, " Soul cannot thrivein afast paced life because being affected, taking
things in and chewing on them, requirestime.” In our fast paced culture one has to purposely
choose to slow down, be till, and rest in quietness.

The nervous system needs the opportunity for rest and quiet. Yet, it is a paradox that even though
our children and teenagers have an unconscious hunger for quiet and stillness, when they do come
into such an opportunity for restful quiet they are afraid of the void of noise and motion. | suppose
this uncomfortable "emptiness" arises because our youth have been so underexposed to silence and
stillness in their formative years. Our nervous system gains a portion of its "rest" when afforded
periods of silence. In addition, a sense of balance or equilibrium between our inner and outward
selvesisrestored through periods of stillness and silence.

Silence can aso be frightening and unnerving in that persons sometimes encounter the stark reality



of turmoil within themselves. Y et, as mentioned earlier, one of the foundational tenants of
emotional intelligenceis the ability to identify our own feelings. One of the most common desires
among teachersisfor their students to stay focused and on task. | believe that silence and stillness
are avenues by which students can enhance their abilities for concentration. In my life, | practice
the disciplines of silence, stillness, deep breathing exercises, yoga and muscle relaxation. Over the
years, these strategies have helped me further develop my concentration, manage my emotions, and
reduce stress.

| propose to introduce my students to the value of silence and stillness. We will start out

slowly with one minute of silence at the beginning of each period. On occasion | will play serene
music, such as classical, for afew minutes. Some of my students are diagnosed with
attention-deficit disorder (ADD) and attention-deficit disorder with hyperactivity (ADHD).
Research has shown that certain types of music helps students who are ADD and ADHD display
"better focus and mood control, diminished impulsivity, and improved social skills." (Campbell).
My hopeis that over time we will build up to three or four minutes before each period, and then
after lunch we will build up to a period of silence and stillness that lasts for ten minutes.

During these one to four minute durations of silence/stillness students will be encouraged to allow
their minds to relax, to explore the recesses of their imagination, experience their patterns of
breathing, and take a reflective moment and pay attention to their current set of emotions and
notice what they are thinking and feeling at that very moment.

During the ten minute opportunity for silence/stilIness after lunch students will be led in a short
(three minutes) exercise of body awareness and relaxation. We will take two minutes and, starting
with our feet and working our way up, we will enact a sequence of tensing and then relaxing our
muscles. We will tenselrelax our feet, calves and thighs, our stomach muscles, our arms, hands,
neck and facial muscles. After we have finished we will take a few moments and take in deep
breaths and slowly release the air. Thiswill have taken about four minutes. The remaining five or
six minutes will be used simply being still and quiet. Sometimes | will play classical musicin the
background, and other times we will ssmply surround ourselves with absolute quiet. Students may
close their eyes, may lay their head on their desk, or simply look out a window and daydream.
Rachael Kesdler writes, "In aworld filled with ready-made, fast paced, and highly stimulating
electronic images, silence, for many students, provides afertile ground for imagination to have its

play."

Again, we will start out slow at the beginning of the year — one minute before each period and a
few minutes after lunch. By the school years' end | hope our journey of stillness and silence will
have progressed and that students will be experiencing a creative and life giving relaxation.

Goal 5 — Self-Expression and Trust Building through Symbolic Expression

Goal Concepts | TimeFrame Materials Assignments | Character
to be Needed Given Emphasis
Taught
5 Self-expression One class period per Personal objects/drawings Personal Trust
skills and trust day for three or four of student’s choosing that objects/drawing Respect
Self-expression and building days depending on have personal meaning Caring
Trust Building by time needed Journaling Responsibility
way of "Symbolic
Expression"

Students are encouraged to bring three objects in a bag which can easily contain them. These
objects, of their choosing, will have importance and meaning for them. If they do not know of any
objects, they can draw or sketch three pictures and share the meaning and importance of these
drawings. The meanings may be funny, intriguing, memorable, or playful, sad or even painful. It
can be abjects that have symbolic meaning from the past, the present, and/or sometime into the
future.

The purpose of this segment isto afford students an opportunity and a medium by which they can
experience emotional expression in a safe environment. It is hoped that thisjourney of emotional
expression will engender trust, caring, and respect for self and one another.



Asaprecursor to this exercise | will gather the class and talk with them about the delicate nature of
being transparent and vulnerable. | will share my hope that we will each share, listen, and
participate in such a manner that it is a positive experience for all of us. Then | will ask for
student-generated suggestions and discussion regarding some ground rules for this activity. | will
write every suggestion given on the board. Then we will discuss the positive and not so positive
aspects of each suggestion. Afterward, | will put these suggestions up for a vote from the students
and they will select the ground rules they want for this symbolic exercise. Once the rules are
decided then we will proceed with our journey.

All the bags of objects will be brought into classin agrocery sack so that no one will know what
objects, or type of bag, were brought to class. Each day | will select two grocery sacks which
contain abag. | will pull one bag out of a sack and at this time only the owner of the bag will know
to whom it belongs. The owner will not let it be known it istheirs and the class will then guess
from the bag and its contents who the owner is. After guessing the rightful owner, he or she will
take their abjects and, one by one, will share the meanings and experiences behind these carefully
chosen items. Afterward, the other students can ask for more detail or clarification in order to better
know about the student’ s emotions, feelings and experiences their objects represent. The above
scenario will be repeated until each student and the teacher have had an opportunity for sharing.

Goal 6. — Enhance Communication Skills

Goals Conceptsto be Time Materials Assignments | Character
Taught Frame Needed Given Emphasis
6 Improving interpersonal One class period Television and VCR Written assignments Trust
communication skills such per day for one Instructional videos Journaling Respect
Enhance asrefusal i.ethe art of week or longer on communication Role Playing Responsibility
Communication saying "no" if needed Caring
Skills Fairness
Citizenship

For teenagers, finding their way on the path of adulthood can be a confusing maze of social norms,
societal rules, peer pressure, expectations and the ever elusive and changing self-image. A useful
tool for students is communication skills and more specifically, refusal skills that answer the
question, "How do | say no?"

Thus far in thisunit | have often mentioned that empathy is a much-needed attribute and character
trait. In this section of the unit | explore with students the positive traits of assertiveness and, more
specifically, refusal skills. The purpose behind this section isto help students learn the attitudinal
and verbal skills necessary when saying "no" and do so in a manner that lessens the possibility of
alienating others. The popular slogan, "Just Say No" is not that simple. Therefore, this section will
help address the tools necessary for saying "no."

The best resource | have found on assertiveness and refusal skillsisthe video "For Teens: The
Gentle Art Of Refusal." In this video packet they have ateacher’ s guide that includes:

« asummary of the program,

« learning objectives,

« discussion questions,

« suggested activities,

« suggested role-plays aswell as

« guidelinesfor role plays.
The above suggested questions, activities, and role plays that are found in the teacher’s guide are
very well written and will provide an excellent resource. The video itself is twenty minutes long,

and | would suggest viewing small segments at atime (two or three minutes) and then stopping the
video for further discussion, clarification, and questions.

After the week or ten days of working with thistraining students will obviously encounter
situationsin which they do not handle themselves as well as could be hoped. Refresher training by
way of discussions, role-plays etc can help students further embrace and better utilize the ideas and
suggestions.



Goal 7 — Deep Connections with Peers, Community, Nature & Culture

Goals Conceptsto | TimeFrame Materials | Assignments | Character
be Taught Needed Given Emphasis
7 Connection with Sports/ Arts activities Art supplies Reading Trust
peers, community, several times per Chess boards Journaling Responsibility
Deep connections nature & culture week. Sports equipment Written work Caring
with environment and Permission slips for Discussions Fairness
others Bi-monthly visitsto outings Citizenship
elder care center for Transportation Respect
readings. Field trips to
the zoo, bio-park, fair

Connection with Peers

The three primary avenues for fostering meaningful connection with peers are field sports, such as
football; basketball, kickball, etc..; chess and checkers; and group artwork. My reasoning for
choosing such avaried list is that nearly everyone has some activity in which they excel. Some do
well in physical arenas, othersin mind domain activities, and still othersin the arts venue. The
activities are group oriented and as such they will call upon such skills as trust building,
communication, and conflict resolution just to name afew. The ultimate goal isto foster deeper
bonds with one another by means of shared activities.

Connections with the Community

| stated earlier that |earning needs opportunities for silence and stiliness. The paradox is that
learning also demands community. My desire for this portion of the unit is to further
intergenerational learning, service, and friendship. To accomplish a"connecting of generations" |
am working in conjunction with Palo Duro Senior Center in producing meaningful programs. My
intention is that youth will provide service to older adults in the following manner:

« by way of friendly visiting programs
« teaching older adults computer skills
« helping older adults through reading and literacy programs
« sharing and working with older adultsin arts projects
In regard to the reading program several books were graciously suggested to me by afellow

teacher who has worked for a number of years at APS in the area of intergenerational learning.
They arelisted at the end of this unit’s bibliographies.

Connection with Nature and Culture

Connecting with our outer senses and our inner selvesis my hope with this program. My planisto
go on field trips in which we hike trails on Sandia Peak; take fishing trips to Fenton Lake; enjoy
visits at the zoo, bio park and aguarium; visit the Albuguerque Nature Center, the new Hispanic
Cultural Center, aswell asthe Native American Center; and enjoy the fun, rides, experiences and
exhibits at the New Mexico State Fair.

| believe these field trips will provide awealth of visual and hands on opportunities as well as an
enchanting and engaging form of learning. For some of my students their first time to visit some of
the above places will be these field trips.



Fornathing is fived, forever and forevar and forever, if is not fixed;
the ecrth is always shifting, the Lght is cdways changing,
the sea does not cease to grind down rock.
Crenerations do not cedase to be hor,
and we are responsible to than becdiise we are
the only witnesses they have.

James Baldwin
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Books Suggested for Reading Programs:
Gaeddert, L. A summer Like Turnips. Holt, 1989

Ages 11-14. While spending the summer at his grandfather’ s retirement
village, Burce helps Gramps get over the death of hiswife.

Myers, W. D. Won't Know Till | Get There. Puffin, 1988.

Ages 11-14. A boy and his friends are caught spray painting a subway
and are sentenced to work in anursing home.

Ruckman, I. Thisis Your Captain Speaking. Walker, 1987.

Ages 11-14. Fifteen year old Tom, intimidated by his older brother’s
athletic success, refuses to have anything to do with sports. Instead, he
spends time at the nursing home, where his mother is a cook. There he
meets a girl and discovers he has a favorite resident who falls seriously
ill.

Martin Jr., B. Knots on a Counting Rope. Holt & Co., 1987.

Ages5-11. Love and hope develop between a Native American
grandfather a and his grandson as the old man gives courage to the boy
facing his challengesin life as a blind person.

Miles, M. Annie and the old one. Little Brown, 1971.

Ages 8-11. A Navajo grandmother uses the rug she is weaving as atool to
teach her granddaughter that there is a pattern to life and dying is part of
that pattern.

Andrews, J. The Auction. Macmillan, 1991.

Ages 5-8. A boy and his grandfather come to terms with the sale of the
family farm in this moving story. Grandfather shares treasured memories
of life on that farm.

Pomerantz, C. Buffy and Albert. Greenwillow, 1982.

Ages 5-8. Growing old presents problems for grandfather and his two
cats. Thisstory ishumorous, serious, and realistic.

Reader, C. Grandpa’ s Mountain. Macmillan, 1991.

Ages 11-14. Eleven-year-old Carrie watches as her grandpa fights to save
his land from becoming a national park. She learns about struggling
against the odds and about the human spirit and the nature of life.
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