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 Academic Setting

Introduction

It is important to value and respect people’s differences whether recognized today or from times past. Rights and responsibilities of young people have changed
greatly during United States history. Recently adopting two teenage girls has made me realize how much past and present reality shapes them into the adults they are
becoming. I want to show them and my students that the more they learn about and appreciate our history and citizenship in the United States, the more they can
affect their present and change their ideals for the future. Teaching a two period block of Language and Literature will enable me to accomplish my goal of this unit
through the use of daily writing and young adult fiction and non-fiction literature. Through the course of this unit, I plan for my students to validate daily life of
teenagers throughout history, set personal goals for themselves, and realize the power they have to actively participate in the present and shape themselves into
productive citizens of the future.

Student Background

The students at Garfield Middle School come from mainly low income to medium range income families. Garfield serves the Rio Grande valley area of northwest
Albuquerque, with an enrollment of 665 students. Seventy-three percent of our student population qualify for free or reduced lunch and breakfast served at school.
Garfield’s student body consists of 81.4% Hispanic, 12.9% Anglo, 4.0% Indian, 1.3% Black, and .3% other ethnicities. Of the 81.4% Hispanic population, near 15%
are classified as LEP (limited English proficient).

With such a large Hispanic population, Garfield is recognized as a bilingual school. Nearly 65% of Garfield’s student population qualifies for Title I services. This
federally funded reading program allows us to have smaller class sizes in areas of language arts and literature. This literacy focus helps reach those students that have
scored below the 25th percentile on a standardized reading test. Overall, Garfield’s scores on standardized tests are lower than most schools in Albuquerque’s district.

This unit was created to be used in my regular education sixth grade Language and Literature classroom. Each two period block of time has approximately twenty
children in a given period. The first period of block is separated by a passing period and the students come back for the next forty-two minute period. This class
design has been a priority for Garfield and its teachers for many years. For the five years that I have been teaching middle school, I have seen this model to be
beneficial, positive, and necessary.

Socially, sixth graders have a difficult time adjusting to such a large school and changing teachers. This class enables them to have six teachers a day rather than
seven. In addition, this model helps the students and teachers focus more on improving the reading comprehension levels and writing skills of these new middle
school students. A significant number of the children that attend Garfield have reading levels that are at least two to three grade levels lower than their own grade
level when they enter. Having them for a longer period of time during the day also permits more time for writing skills to be practiced and improved.

Each week’s activities and lessons will be focused on addressing areas of the Albuquerque Public School’s District Core Curriculum Scope and Sequence (DCCSS)
standards and benchmarks that are placed on language arts and literature in the sixth grade. Some of these benchmarks and standards will also be addressed in other
subject areas of the DCCSS and by state curriculum requirements. A high priority for all schools is improved literacy. By utilizing a variety of different teaching
strategies and different activities to focus on student’s individual strengths, I hope this improvement in the area of literacy will be apparent and continual.

Another focus or priority for sixth grade teachers this past year at Garfield was team teaching. Teams of three to four teachers planned together to teach some units or
subjects together focusing on topics from the sixth grade social studies curriculum. This was a difficult task for different reasons. As stated before, Garfield is one of
the smaller middle schools in Albuquerque with a usual enrollment of about 660 students. This factor combined with limited class offerings, and having selected
children that did not share common teachers made this thematic teaming difficult and somewhat less beneficial than if the students shared the teachers who planned
together. I, however, hope that over time and observation of other models, that this teaching strategy becomes a possibility.

The foundation of this unit is similar to its title: TRICKY. I want my students to explore the lifestyles and expectations of teenagers in United States history.

http://www.unm.edu/~abqteach/usa/index.htm


Hopefully, this reality or presentation of facts will open their eyes to the opportunities of today. I will begin the nine week unit by introducing my students to a
variety of young adult non-fiction, adult literature, and resource materials about the roles that teenagers had in history and the lives that they lead today.

The first two weeks will include a list of ten to fifteen vocabulary words to help the students recognize subject area grade level vocabulary. In the following weeks, I
plan to create a "word wall" where the students continue to choose their own subject and age appropriate vocabulary words. I see this as a form of ownership for the
students in contributing to this unit, and it leaves some room for variety and adaptation. These words will be used in their written work, classroom discussions, and
occasionally tested for meaning. I want my students to aspire to become productive citizens or someone they appreciate as "famous" without only focusing on the
professional athlete, singer, or movie star.

T.R.I.C.K.Y UNIT

Rationale

I want to teach this unit because I want to open my students to look at their pasts and the roles that teenagers played in the history of the United States. I want them to
acknowledge and embrace their present lives as worthy and whole. I want them to set goals for the future, and be proud and productive citizens of the United States.
Through utilizing young adult literature, I want them to begin to recognize the documents of history that have given them the freedom they have today. I want to
make what I am teaching important to their future. If they learn to value their past, they will hopefully begin to appreciate other’s pasts.

I aspire to reach as many different children in as many different ways as possible. To appreciate the background of this unit, one also needs to appreciate the students
I teach. When you have students who are virtually monolingual Spanish speaking who read at a second grade reading level combined with sixth graders that read at a
tenth grade level, you as an educator have a moral and legal duty to modify instruction to reach all types of learners. Adaptations can be made personally and
professionally to reach different learners in your classrooms.

Many of the activities will contain oral reading on my part or group activities which will already help accommodate these second language learners. I do speak
limited Spanish, which helps, but at times I will also ask these select children the phrase, Cómo se dice… ..en ingles? In Spanish this means, "How do you say… …
in English? This has been very effective for me currently because the children realize I need their help, I want to reach them, and the teacher doesn’t actually know
everything.

The introduction of various topics and styles of children’s and young adult books will help me meet these aspirations of this unit’s outcome. Using a variety of
activities will enable different learning styles to shine in my students. Again this variety of reading level materials will help me address the varying reading level of
my students whose first language is English and are lower level readers. At the same time, I choose to teach this way because it helps bring out different current
strengths and develop new ones in each child.

Content of this unit will be taught through introducing historical documents and how they affect different people today. By enabling my students to imagine what life
might be like today without the Declaration of Independence, Constitution, and the Bill Of Rights, I hope to raise their awareness of the value of being a citizen of
the United States. United State court cases will also be referenced, annotated, and utilized in this unit. The books they have been found in are listed in the teacher
bibliography.

Implementation

Comparison activities, reading biographies, writing autobiographies, creating magazines and time capsules, and interpreting historical documents are all activities
and lessons that are included in this nine week long unit. To make it more interesting, I have developed an acronym for this unit and what it includes. My experience
has been that if my students have some clue or tool they can use to remember something, they retain more information and it seems more fun to them. To make sense
of all this information is going to be T.R.I.C.K.Y., but I want my students to value what they are being introduced to and have some pride and ownership in
presenting what they have accomplished. So, similar to the acrostic poems they will create, the acronym of T.R.I.C.K.Y begins with them… "T"eenagers.

Weeks One and Two

Weekly Vocabulary: peasant, migrant, page, merchant, chambermaid, Earl, globalization, consumerism, minority, domestic, agricultural, activist, and
industrialization.

The "R" of TRICKY will utilize Turn of the Century, Voices from the Fields, and Listen to Us which are all non-fiction books connected with the realistic



descriptions of and detail expectations of youth throughout United States history. Turn of the Century is a children’s book that follows the life of eleven children over
the last one thousand years. Before reading the book to my students, I will give them a blank timeline (1) from the year 1000 to the year 2000. They will be asked to
describe the lives of a child their age during each year on the time line. These descriptions, or lack of them, will tell me how much background my students have or
don’t have about the turn of the century. While they are working, I will supply them with some background from the book’s cover about the turn of the century.

The thought process should begin here when the students are asked to think of a life without electricity, computers, or ice cream. One description details the
amazement that one young lady has at watching her mother use the new invention, the fork. Things that my students take for granted now were not in the past. The
time lines they have completed will be shared and compared with the class. As the book Turn of the Century is read, the students will fill in their time lines with facts
or information they find interesting from each century’s characters. After their timelines are completed, I plan to implement a writing activity comparing "Then and
Now," and "Here and There" (See Worksheet A). These pieces of writing will compare children’s lives in the books with their own lives. They need to choose one
year in history from the book and compare themselves today with the child from that year in the book These comparison charts will be placed around the room to
serve as a visual display of timelines that begin to detail their histories.

Voices From the Fields is a book of stories about the children of migrant farm workers. This book will be read out loud and the students will be asked to develop
character sketches on four of the children from the book (2). I chose this book because of the vivid descriptions and for the fact that it is a reality that hits home for a
lot of our students because their parents or grandparents were migrant farm workers from Mexico. My students will choose one student from the four children they
took notes on and write a children’s biography on that child to share with the class.

After the biographies, each student will complete an autobiography that includes their future ideals. The students will be instructed to interview their parents and
grandparents to help them recall their early times in their lives. Topics they will be encouraged to cover are their most memorable time, a life changing experience,
how their brothers and sisters influenced their lives, and who or what has helped you become who you are today.

Listen to Us is a book for kids about kids. It is a book that depicts the lives of the world’s working children through the use of realistic photographs and written
accounts of child labor. I plan on using this book as a reference to develop unit vocabulary including the words globalization, consumerism, minority, domestic,
agricultural, activist, and industrialization. Class discussion will begin on what these words mean to my students, and if they are confident of any definitions.
Following discussion, we will look up the words in a dictionary, define them, find how they are used in the reading, and place them in sentences the students create to
further their understanding of the meaning of each word. Mainly due to the fact that this book is difficult reading, it will be utilized further as a reference for
individual students who are interested in child labor, children’s rights, and what work some children do.

Weeks Three and Four

The "I" of TRICKY will utilize American Childhoods, Hear These Voices, and Magazines for Kids and Teens. These non-fiction books and research materials will
again open doors for my students to appreciate similarities and differences of other teens ideals compared to their own. Hear These Voices is a book that I will not
use fully. To begin each week, two different teenagers from the book will be profiled.

This weekly activity will include reading about both children, talking about their lives, responding to the author’s accounts of their lives, and how teens in the book
have a different reality than my students do whether they live in the United States or a foreign country. These responses will include how it makes my students feel to
learn about someone else their age, questions the reading made them think about and what tools we could use to research topics from the reading further (3).
Extension of these weekly responses will include setting five, ten, and fifteen year goals and ideals from the date of the lesson to describing how they see themselves
in the future. For each future example the children will need to answer where they will be in those coming years, what they need to do to get there, and why they
want to achieve that goal for themselves.

Each student will be asked to research people who have overcome obstacles to achieve great things. A springboard to this research will be a five minute video I
recorded from the local news in May of this year. It is about a "New Mexico Cowboy" who steer ropes very skillfully although he is blind. I will also encourage them
to talk to their parents and grandparents to see if they can find information or a place to start research about anyone they may be personally connected to who has
overcome adversity.

After two or three days, if any of the students do not have a "personal connection" they can report about, I will contact community members through our
administration, parent organization, or Join-A-School partners. The students will make a poster for presentation (Worksheet B) at the end of the week about the
person they chose to spotlight. A book they can also use as a resource this week and throughout this unit is America’s Childhoods. This book tells the stories of



children through history that survived child labor, broken families, poverty, death, slavery, and racial violence.

The students will also choose a magazine for teens that they would want to publish and explain why. Here they would need to review the book Magazines for Kids
and Teens and choose one magazine they are interested in and write a paragraph explaining why they chose that magazine. They need to find someone else in the
class who chose the same magazine or one on a similar topic in class. This supports the idea of "interest groups" and may let the children recognize other students
they were not aware of before who share their same interests.

In these small interest groups, they will then make their own magazine with "departments" they would cover because those topics are important to their teen friends.
The guide Magazines for Kids and Teens is a resource that lists many different magazines that are published for the teenage audience. I choose this activity to let the
students utilize a form of media that is widely read and published in order to allow them their freedom of expression and freedom of press.

Weeks Five and Six

The "C" of TRICKY will involve using Understanding American Government, A Kid’s Guide to the Bill of Rights, 21st Century Citizenship, and Children’s Rights.
These books and teacher resources will help develop and understanding of the roles they have in government and as a citizen. Activities will include oral reading and
written interpretations of the Declaration of Independence, Bill Of Rights, and the legal rights they have as teenagers. Here students will begin to appreciate that
these documents are written accounts of what the governments are limited to do, and look at where we would be today without certain amendments to the
Constitution. Each class period (block) will decide on and develop reasons for creating a "classroom" Declaration of Independence where everyone is entitled to the
same opportunities and abides by the same rules because they are to be treated as equals. This classroom declaration (Worksheet C) will be based on the three main
principles of the Declaration of Independence: equality and human rights, self government, and limited government.

21st Century Citizenship utilizes case study methodology to familiarize children with laws and supplies example situations and problems for students to evaluate, act
out, and solve through problem solving and critical thinking techniques. The students will be separated into teams and will present activities and teach lessons on
their own that illustrate an understanding of how our government affects them and what rights they have gained because of it.

Background and information will be distributed to begin this week’s lesson on landmark cases to end legal segregation. Two cases that will be presented are Plessy
vs. Ferguson and Brown vs. Board of Education (4). After being familiarized with these cases, their outcomes, and the effects they had on our history and have on
our future, the student activities will begin. Each group of four to five students will be responsible for presenting an interpretation of one of the following activities to
their peers (5):

Unfortunately, life isn’t always fair!
Revisiting the struggle to end legal segregation.
Becoming active participants in the democratic process.
What do you believe about responsibility?
The time machine

The student groups will decide how they want to interpret these activities. The activities are presented in the text in a written format, so my general directions will be
that they need to review the activities together and decide how they will teach the lessons to their peers. They take on a new role and become the "student teachers."

Weeks Seven and Eight

The "K" in TRICKY will rely on the books American Childhoods, Colonial Days, and Celebrating Diversity Through Multicultural Literature. I plan on using these
books as springboards to foster the thoughts of optimism and opportunity in my students. Celebrating Diversity Through Multicultural Literature is a teacher
resource book that selects titles of age and subject appropriate books that will address such issues as Spanish exploration, colonization, and slavery.

The issue I want to focus on during this part of the unit is slavery. This teacher resource again develops vocabulary for the unit from each chapter of the book The
Slave Ship. The Slave Ship is a fictional story of a young African boy forced into slavery. This resource’s activities are separated into a synopsis, historical and
cultural background, pre-reading activities, discussion questions, and integrated activities for the young adult novel. I chose this book because it is the only assigned
reading within the unit that is fiction. Again, I am trying to reach more children and give them more avenues for discovery.

Colonial Days is a resource book that I would like to use near the end of the unit to help my students discover the past through projects, games, and recipes. Here my



students will get to make marble designed paper similar to that made in colonial times, play the game of jackstraws, and make butter. I hope these activities, while
fun, will also teach my students to be thankful for what they have today and realize things that they may take for granted.

Activities for this week will also include designing a time capsule. Students will choose token keepsakes that are important to them to be their contribution to their
time capsule. These keepsakes will each have an explanation attached to them. Students must say why it was important for this item to be included in the capsule.
These explanations should illustrate who they were, are, or want to become. Their magazines, autobiographies, pictures, and anything else they have completed for
this unit may be placed in the time capsule. I have high aspirations of burying the capsules and having the students come back and open them the year they graduate
from high school to validate for themselves how they have changed.

Week Nine

The "Y" in TRICKY will again utilize the books Hear These Voices and 21st Century Citizenship. To complete this unit, I want the students to focus on themselves.
Activities will include documenting and expressing things that are important to them through poetry and verbal expression. Acrostic poetry will follow the theme of
TRICKY. Each line of the acrostic poems will begin with the letters in their names at the left margin starting each line of the poem. Then the students will create
poems that describe their history and what they aspire to become utilizing the rights they have (Worksheet D).

As a way to interpret the Constitution, Bill of Rights and Declaration of Independence, the students will be asked to interpret all three written documents in their own
words. 21st Century Citizenship includes activities that will help them accomplish this. To help analyze the First and Fourth Amendments as they relate to the rights
of students, pairs of students will be assigned one of the following cases to interpret for themselves and later the class:

Search and Seizure – New Jersey vs. T.L.O. pp. 294-295
Freedom of Expression – Tinker vs. Des Moines pp. 296-297
School Newspaper Case – Fairfax Co. School Board vs. Gambino pp. 298-299
Student Free Speech – Bethel School District vs. Fraiser pp. 300-301

Oral presentations on these cases will be presented to the class by the pairs after they have studied them. Posters will conclude the unit and illustrate their ideas of
why the think it is "TRICKY" to be a teenager comparing a time in history to now. As an extension to this unit, each student will be responsible for beginning to
research a person from history who resembles them in some way and for developing a biographical sketch of that person. To be assessed on the biography, the
students will need to choose ten topics that they feel are necessary to include in a story of someone’s life. 

NOTES

(1) Turn of the Century Timeline – take notes on each character as your teacher reads.

1000 - John, a peasant boy
1100 – Elanor, a student
1200 – Geoffrey, a page
1300 – Rhys, a merchants son
1400 – Alice, a chambermaid
1500 – Samuel, a ship’s boy
1600 – Annabelle, daughter of an Earl
1700 – Roger, a Massachusetts boy
1800 – Rebecca, from Kentucky
1900 – Emily, from Pennsylvania
2000 – John, a California boy

Voices From the Fields Character Sketches – Choose to further describe four of the children from the book using the format below.

1. Name, age, home life, daily chores, wants and aspirations.
2.     Name, age, home life, daily chores, wants and aspirations.
3. Name, age, home life, daily chores, wants and aspirations.



4. Name, age, home life, daily chores, wants and aspirations.

**Of the four children you profiled, choose one whom you would like to write your own children’s book about. Blank samples for the books that you will make
contain 15 pages, so try to include at least one sentence and illustration per page in your book.

(3) Profiled teenagers from the book Hear These Voices:

Week 3                                                         Week 4
Muay,14 from Chiang Mai, Thailand         Sharon & Caroline, 14 from Belfast, Northern Ireland
Ranson, 14 from Rapid City, South Dakota Phil & Antonio, 17 and 18, South Bronx, New York City

Reading Responses for after reading and learning about the teenagers from the book.
Describe how you felt when you learned about the two children closest to your age, Muay and Ranson.

How is your life in Albuquerque different from life in Belfast, Northern Ireland?

Compare your life with that of Antonio and Phil when you are 17 or 18.

What factors can you control that will change your life at 17 or 18? What could Antonio or Phil have done to make their lives different from today in the South
Bronx?

(4) Reference to Plessy vs. Ferguson and Brown vs. Board of Education:

Constitutional Law for a Changing America, pages 623-626 and pages 630-633

(5) Citizenship Activity Descriptions from 21st Century Citizenship

Unfortunately, life isn’t always fair, 283-289
Revisiting the struggle to end legal segregation, 302-321
Becoming active participants in the democratic process, 322-330
What do you believe about responsibility, 354-356
The time machine, 364-390

Documentation

Worksheet A

THEN AND NOW – HERE AND THERE THEN AND NOW – HERE AND THERE
Choose one year from 1000 to 1900. Remember what surprised or interested you from the book, Turn of the Century. Compare your life’s reality now and the things
you have that you consider common and everyday with the aspects and reality of the year you chose. Complete the following paragraphs making them as detailed as
possible.

When it was __________________, the children of that time

_____________________________________________________________________

____________________________________________________________________

I find this interesting because________________________________________________

__________________________________________________________________________________________________________________________________________



 

In comparison, our reality as teenagers in the year 2000 is ______________________

__________________________________________________________________________________________________________________________________________

I consider myself fortunate because _____________________________________________________________________

__________________________________________________________________________________________________________________________________________

Here in Albuquerque, my duties, expectations, and lifestyle are __________________

__________________________________________________________________________________________________________________________________________

I have these expectations of myself because ____________________________________

__________________________________________________________________________________________________________________________________________
In comparison, back in the year __________ a child’s lifestyle and chores were _____

_________________________________________________________________________________________________________________________________________

These expectations were set by their families or communities because______________

__________________________________________________________________________________________________________________________________________

If a child from this time was my friend today, I would tell him or her______________
__________________________________________________________________________________________________________________________________________

Worksheet B

POSTER RUBRIC
The following items and information need to be included in your poster presentation.

To receive full point credit, each topic or paragraph needs to include an illustration with a caption explaining the illustration.  

1. Person’s name, date of birth, and date of death if applicable 20 points
2. Paragraph about their childhood 20 points
3. School age years paragraph 20 points
4. Paragraph detailing their adult years 20 points
5. Why you admire them paragraph 20 points

100 points

Worksheet C

CLASSROOM DECLARATION OF INDEPENDENCE
Having this opportunity to create your own government within your class is a privilege you are granted. Your Declaration must cover what is expected of each and
every one of you as equals when it comes to guidelines for grades, behavior expectations, and assignment expectations. This Declaration must be approved by
everyone, including your teacher, as members, of your classroom government. This is not "anything goes:" your teacher will responsibly limit your government
within reason and fairness to everyone. Set high expectation and standards for yourself and consider the creation of consequences if those expectations are not met.



 Worksheet D

ACROSTIC POEM (sample)

Justice, equality, and fairness
Are qualities that I
Never want to be without.
Everyone is entitled to them whether you are
Little, big, Democrat, Republican,
Light brown, Catholic, or female
Everyone deserves to be treated equally.
Albuquerque Public School’s District Core Curriculum Scope and Sequence standards met in this unit for sixth grade language arts are:

Process Skills

Thinking – problem solving to understand content, compare, categorize, sequence information, cause and effect relationships, predict reasonable outcomes, make
inferences, gather, organize, and record data to construct reasonable explanations, summarize ideas from a variety of sources, formulate questions, draw conclusions,
and use criteria to evaluate, and apply decision making skills.

Communication – locate, comprehend, and use information from various sources, use the skills of reading, writing, and viewing to interpret and evaluate information,
adjust written, spoken, and visual language for a variety of situations, oral presentations, speak and write complete correct sentences, write legibly, writing process of
prewriting, composing, revising, proofreading and preparing a final copy, model situations using oral, written, concrete, and pictorial methods, follow written and
oral directions, work cooperatively and independently to complete tasks.

Connections – relate everyday language to content specific language and definitions, recognize relationships among different topics in language arts, use numerical,
physical, and verbal models.

Listening

1. Develop active listening strategies
                    a. listen for specific and implied information:
                        *follow directions, ask relevant questions, restate/paraphrase, evaluate what is heard, take                            
accurate notes, and compare conflicting points of view.
                    b. listen to a variety of sources:
                        *conversations, poems, stories, and other media participate in purposeful communications with
                            peers and adults demonstrate appropriate audience behavior.

2. Learners increase vocabulary by listening to languages and dialects
                    a. listen to text by authors of diverse backgrounds
                    b. listen and respond to guest speakers

Speaking

                    1. Learners communicate orally for a variety of purposes and audiences



                                        a. summarize events, stories, ideas, and information
                                        b. speak appropriately in social situation
                                            demonstrate strategies for clarifying meaning (questioning, emphasizing, and describing)

2. Learners demonstrate speaking skills
                    a. speak clearly and use standard pronunciation
                    b. develop technical skills (projection, diction, inflection, pronunciation, articulation, and pacing)
                    c. adjust speaking style to audience
                    e. use various formats
                                1) group and individual oral reports and presentations
                                2) informal group discussions
                                3) role-playing
                                4) impromptu responses
                    g. ask clear and relevant questions to elicit additional information state ideas clearly with                          
supporting details

3. Learners demonstrate knowledge of grammar, usage, and syntax
                    a. use standard language
                    b. speak using increasingly clear enunciation, volume, tone, rate, expression, and vocabulary

4. Learners use technology to enrich speaking by recording ideas, stories, and presentations using charts

Reading

1. Learners read and gather information from a variety of printed material, literature, and own written           
        language.
                    a. Decoding: format and visual cues, use of word analysis skills including words which represent                          
abstract ideas and concepts
                    b. Comprehension: recall and apply details and information, list events from a selection in                          
sequence, summarize, make generalizations, and draw conclusions, make inferences, recognize                           cause and
effect, make judgements and evaluate what is read, recognize fact and opinion, and                           compare and contrast
information
                    c. Literature: recognize differences in short stories, poetry, novels, technical articles, and drama,                          
select text from authors of diverse backgrounds, determine author’s purpose in writing, identify                           author’s point
of view, and identify bias.
                    d. Research: use appropriate sections of text structure (table of contents, key words, headings,                          
index, bibliography, and glossary, gather and apply information from a variety of resources

Writing

1. Learners write to convey information and to express individual ideas and understandings
                     a. Write for specified purposes, for different audiences, and in a variety of forms: paragraphs,                           
reports, journals, stories, poems, and essays
                     b. Apply spelling rules, edit for content and grammar, and proofread for standard language                           
mechanics

2. Learners use technology as a tool for writing: research and access information on an assigned topic to communicate in
writing and for oral presentation.
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