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Course Description

This purpose of this course is for students to gain a deeper understanding of advocacy and empowerment as these concepts relate to individuals with intellectual and/or severe disabilities. As a part of the course, students will examine a variety of related topics, including a review of the history of the disability rights movement and related legislation, the concepts of supports and interdependence, and the influence culture may have on individuals and families in relation to advocacy and empowerment. Students will explore the construct of self-determination and learn evidence-based strategies that may assist individuals with disabilities, across the lifespan, to acquire skills that foster self-determination. They will also have opportunities to learn skills that improve their own abilities to advocate with and for persons with disabilities. The course will consist of a blend of lecture, discussion, whole and small group activities, and opportunities to work directly with self-advocates in the community. Guest speakers will provide varied perspectives. Classes meet part of the time on the UNM campus and part of the time at the New Mexico Center for Self-Advocacy; all students are responsible for their own transportation to classes both on and off-campus. 

Course Objectives

Students in this course will:

· Analyze and compare the constructs of 

· self-determination, 

· advocacy, 

· self-advocacy, and 

· empowerment, especially as these terms relate to individuals with intellectual and severe disabilities, and the concepts of 

· supports and interdependence.

· Examine the history of the disability rights movement and key pieces of related legislation/litigation and describe key themes and connections.

· Apply knowledge of the influence of cultural and linguistic diversity on individuals and families in relation to self-determination, advocacy, and empowerment.

· Demonstrate application of evidence-based strategies that may assist individuals with disabilities, across the lifespan, to acquire skills that foster self-determination, advocacy, and empowerment, including instructional practices that encourage the development of self-determination, self-advocacy, and increased “causal agency”.

· Demonstrate the ability to work with individuals with disabilities in a collaborative vs. hierarchical manner.

Rationale
The rationale for the Mental Retardation and Severe Disabilities Program is supported by a shift in the major paradigm in special education and bilingual special education from a solely trait-based conceptualization toward thinking about disabilities as an interaction between individuals with disabilities or those from cultural and linguistic diverse backgrounds, their environments, and needed supports. This new way of thinking forces reanalysis of structures designed to assist individuals in creating for themselves satisfying lives and challenges traditional notions of disabilities and handicaps. The vision of the Mental Retardation and Severe Disabilities Concentration is aligned with that of the vision and mission of the College of Education.

The College of Education’s Mission Statement

The vision of the College of Education: 
Excellence and diversity through people, ideas, and innovation. 

Our mission is the study and practice of education through teaching, research, and service. We 

· address critical education issues;

· test new ideas and approaches to teaching and learning;

· educate professionals who can facilitate human growth and development in schools, homes, communities, and workplaces, and

· prepare students for participation in a complex and challenging society.

In carrying out our mission we value 

· excellence in all that we do;

· diversity of people and perspectives;

· relationships of service, accountability, collaboration, and advocacy;

· the discovery, discussion, and dissemination of ideas, and innovation in teaching, technology, and leadership

College of Education's Conceptual Framework: 
Professional Understandings, Practices, and Identities 

The College of Education at the University of New Mexico believes that professional education should seek to help individuals develop professional understandings, practices, and identities. These understandings, practices and identities frame the life-long learning of professional educators and reflect the values articulated in our Mission Statement and in state and national standards and competencies. 

UNDERSTANDINGS frame the identity and practice of educational professional. We seek to help you better understand:

· Human Growth and Development
Patterns in how individuals develop physically, emotionally, and intellectually. How to provide conditions that promote the growth and learning of individuals from diverse cultural and linguistic backgrounds, including those with special learning needs. 
· Culture and Language
The nature of home, school, community, workplace, state, national, and global contexts for learning. How social groups develop and function and the dynamics of power within and among them. How language and other forms of expression reflect cultural assumptions yet can be used to evoke social change. How one's own background and development shape understanding and interaction.   

· Content of the Disciplines
The substance of the disciplines you teach -- the central organizing concepts and factual information -- and the ways in which new information is created, including the forms of creative investigation that characterize the work of scholars and artists. 
· Pedagogy
Theory and research on effective educational practice. How to create contexts for learning in and across the disciplines. How to assess student learning and design, plan, and implement instruction to meet the needs of learners. How to evaluate educational practice.  

· Technology
Effects of media and technology on knowledge, communication, and society. How to critically analyze and raise awareness of the impact of media and technology. How to use current technology. 
· Professional Issues
The social and political influences on education, both historically and currently. Local, state, and national policies, including requirements and standards. How to critically analyze and participate in the formation of educational policy. Strategies for leadership, collaboration, and research. 
· Nature of Knowledge
How knowledge is constructed within social contexts, including the academic disciplines. The differences and connections among the knowledge constructed in different social contexts. How to conduct inquiry into the nature of knowledge within and across the disciplines.

These understandings enable you, as a professional, to value and engage in PRACTICES that embody the following qualities: 

· Learner-Centered
Students' past experiences, cultural backgrounds, interests, capabilities, and understandings are accommodated in learning experiences. Routines promote learner risk-taking and allow learners to take increasing control of their own learning and functioning. 
· Contextual
Experiences engage learners in ways of thinking, doing, talking, writing, reading, etc., that are indicative of the discipline(s) and/or authentic social contexts. Ideas and practices are presented with the richness of their contextual cues and information. Learners are provided with models and opportunities to reflect on their experiences and to relate their learning to other social contexts. 
· Coherent
Learning experiences are organized around the development of concepts and strategies that learners need in order to participate in other similar situations. Learners are assessed on what they had the opportunity to learn.  

· Culturally Responsive
Diversity is valued, and learners are helped to become aware of the impact of culture on how they and others perceive the world.   

· Technologically Current
Available technology facilitates learning. Learners are helped to understand the effect of media on their perceptions and communication.

Developing a PROFESSIONAL IDENTITY is central to lifelong growth as a professional educator. The University of New Mexico College of Education will help you to develop the following attributes of a professional: 

· Caring
Attentive to learners, willingness to listen and withhold judgment, and ability to empathize while maintaining high expectations for learner success.   

· Advocacy
Committed to ensuring equitable treatment and nurturing environments for all learners.   

· Inquisitiveness
Habitual inquiry into the many, ever-changing ways in which knowledge is constructed, how people learn, and how educators can support learning.   

· Reflection-in-Action
Able to analyze, assess and revise practice in light of student learning, research and theory, and collegial feedback. 
· Communication
Skilled in speaking, writing, and using other modes of expression. 
· Collaboration
Able to work cooperatively with students, parents, community members, and colleagues.   

· Ethical Behavior
Aware of and able to work within the ethical codes of the profession.

Specific Course Policies

Background Checks

Because this course requires students to interact with individuals who are members of a potentially vulnerable population, you may be required to obtain a background check or complete other steps before completing your Interaction Assignment. You will incur the cost of the background check and fingerprinting, ranging from $30.00 to $50.00. Since individuals with disabilities are a vulnerable population, you must follow all of the required policies as outlined by the instructor and the organization that allows you to interact with their students or clients.

Extra Credit

Extra credit is not available for this course.

Attendance

Attendance and participation in class are mandatory. You are expected to have read the required readings ahead of time and come to class on-time and prepared to participate in class discussions and group activities. IF YOU MUST BE LATE OR ABSENT DURING A CLASS PERIOD IN WHICH WE ARE WORKING WITH SELF-ADVOCATES YOU MUST CALL THE CENTER AS SOON AS YOU REALIZE YOU WILL BE LATE/ABSENT SO THAT THE SELF-ADVOCATES ON YOUR TEAM CAN BE NOTIFIED. 

Consistent with policy in the Concentration in Mental Retardation and Severe Disabilities:

Two absences – 5 points (or half a letter grade) will be deducted from your final grade

Three absences – 10 points (or a full letter grade) will be deducted from your final grade

Four absences – You will be dropped from the course.

Missing 50 or more min of a class session (coming late or leaving early) = one absence.

Accommodations

Please see the professor as soon as possible if you need accommodations in the course due to a disability. Please be sure to have registered with Accessibility Services (277-3506) in Mesa Vista Hall, Room 2021 to facilitate making accommodations available for you as quickly as possible

Policy on Academic Dishonesty
It is the responsibility of students to avoid practices that may be considered acts of academic dishonesty. UNM’s policy, as found in the UNM Catalog, p.44 is as follows:

Each student is expected to maintain the highest standards of honesty and integrity in academic and professional matters. The University reserves the right to take disciplinary action, including dismissal, against any student who is found responsible for academic dishonesty. Any student who has been judged to have engaged in academic dishonesty in course work may receive a reduced or failing grade for the work in question and/or the course. 

Academic dishonesty includes, but is not limited to, dishonesty in quizzes, tests, or assignments; claiming credit for work not done or done by others, hindering the academic work of other students, and misrepresenting academic or professional qualifications within or outside the University.

The following specifies what this policy means in terms of this course:

· In terms of written work, you have the responsibility to explicitly specify what portion of that work reflects your own ideas/words, and what portion reflects the ideas/words of other people (e.g., authors of books or journal articles). This includes appropriately indicating direct quotes, paraphrases, and delineation of primary and secondary sources.

· Failure to appropriately indicate the source of ideas/words within assignments (i.e., incorrect citation) will result in the following: 

· The first time a problem is noted in an assignment, I will assume that it is unintentional and will ask that the assignment be re-written. Points may be deducted from the assignment at my discretion. In addition, you will be asked to meet with me to learn how to avoid the problem in future assignments.

· The second time a problem is noted in an assignment, you will be assigned 0 points for that assignment.

· The third time a problem is noted in an assignment, you will be assigned a failing grade in the course.

· Please note, however, that if you submit an assignment that contains text or work taken from another source in whole or in part (e.g., a web site, an article, or textbook) without acknowledgement of the original source, you will receive 0 points for the assignment.

To assist you in understanding what plagiarism is and isn’t, you will be provided with handouts and class discussion on what plagiarism is and how to avoid it. All written work in this course should be written in accordance with the guidelines of the American Psychological Association’s APA Publication Manual (6th ed.)(see list of Required Books on page 14 of the syllabus). This Manual specifies what plagiarism is and how to compose and format your work so that it is avoided. 

If you have any concerns or questions about how to appropriately indicate what is your own work and what is derived from the work of others, please see me during office hours, or if those times are not convenient, call or email to set an appointment time

· Finally, work turned in for this course must be specifically written for the assignments in this course, for this semester. You may not use any work, in whole or in part, that you have used for assignments for another course or the work of another student. Doing so will result in a 0 for that assignment. 
Course Evaluation and Assessment
Formatting for All Course Assignments:

All written work in this course should be written in accordance with the guidelines of the American Psychological Association’s APA Publication Manual (6th ed.) (see Required Texts on page 14 of the syllabus). In particular, all assignments must be:
· Typed using 12-pt font, double-spaced, and have1 inch margins on all sides

· Include student’s name and name of assignment (e.g., Reflection Paper #1)

· Include running head in upper left-hand corner and page numbers in the upper right-hand corner

· Use headings as indicated in the APA Publication Manual

· Written in complete sentences

· Include citation of all sources using the format specified in the APA Publication Manual (6th ed.)

· Include a reference page that includes all sources used in the paper, formatted according to the APA guidelines

· All works/sources used in the assignment must be appropriately attributed

Grading and Evaluation 

The following tables list the assignments required for this course, the number of possible points for each assignment, and the letter grade and point ranges used for determining final course grades (final grades are based on percentage of total points).

	Assignment
	Point Value

	Reflection papers (6)
	   30  (5 pts each)

	Teamwork and Collaboration Skills
	   40

	Log & Final Reflection Paper
	   60

	Poster Presentation
	   20


NOTE: UNM regulations specify that graduate students may not be assigned a grade of C-, D+, D, or D- (see p. 41 in the UNM Catalog). Therefore, graduate students who do not accumulate a  minimum of 74% of total points for the course by the end of the fall semester will be assigned an F. In addition, incompletes and withdrawals at the end of the fall semester will be allowed only in accordance with UNM policies. Please see the UNM catalog for description of these policies.

Late Assignments & Re-writes

	Percentage  of Points
	Final Grade

	100
	A+

	94-99
	         A

	90-93
	A-

	84-87
	         B

	80-83

78-79
	B-

C+

	74-77
	         C

	<74
	         F


All assignments are due on the date indicated in the Class Schedule unless the date is amended by the professor. Assignments will not be accepted after the due date and will receive a score of “0” points. The final paper will not be accepted past the due date listed in the Class Schedule.
To be fair to all students, re-writes will not be allowed except under extraordinary circumstances beyond the student’s control. In the rare case that a student is asked to re-do an assignment, such as in the case of inadequate citation or other extraordinary circumstance that leads to significant problems with the assignment, total points on the assignment may be reduced. In this instance, students will be required to meet with the instructor and may also be required to utilize the services of CAPS or the Graduate Writing Center. 

Given this, students are strongly encouraged to meet with the instructor prior to an assignment to insure that they understand the criteria for each assignment. This can take the form of bringing drafts of their work to drop-in office hours or scheduled appointments well before the assignment is due. The instructor may also be able to respond to specific questions about portions of assignments sent via email, time permitting. However, due to time constraints, it is not possible to read complete assignments sent electronically or brought to office hours or provide detailed feedback on all aspects of the draft reviewed. Therefore, the instructor cannot predict what grade a student will earn on a submitted assignment based on the review of her/his draft. To make each appointment or email exchange as beneficial as possible, please have specific questions ready to ask about assignments.
Course Assignments

Reflection Papers – 5 pts each 








Students will write six (6) reflection papers based on required readings for particular class

periods or on videos viewed in class. Papers should reflect the content of the readings/videos and the student’s own thoughts on the topic. These should not be a mere summary of the reading/video but should demonstrate the student’s understanding of the reading and the connections s/he is making between the concepts in the readings, the ongoing work with the self-advocates, and his/her own teaching practice. Papers should be at least two full typed pages but not more than three pages. To receive full points, Reflection papers should include a correctly formatted Reference page and follow APA Publication Manual guidelines.

---------------------------------------------------------------------------------------------------------------------

Teamwork and Collaboration Skills - 40 pts

Purpose of the assignment:

One of the purposes of the course is for students to gain or improve their abilities to enhance self-advocacy, self-determination, and empowerment of their own students. Participating in the Self-Advocacy Project (see below) is one of the primary means by which this takes place within the course. This participation involves extensive interaction and collaboration with adults with developmental disabilities in a team situation. Students act as colleagues and/or mentors for their team members vs. directing and controlling the work of the teams. Students are expected to interact with their team members (those with disabilities and without) in a collaborative and professional manner. The rubric below provides a clear way of assessing students’ teamwork and collaborative skills as they work with their team members with disabilities.

Rubric for Assessing Teamwork and Collaborative Skills

Interaction Skills


 1
2
3
4

x 3
           ___(12)
· Demonstrates respect and concern for self-advocate and graduate student team members.

· Uses language all team members can understand (i.e., no jargon; uses simple, concrete language; clarifies meanings of unfamiliar words for team members).

· Listens to each team member’s contributions.

· Asks before providing help and follows the team member’s wishes about how much and what support s/he wants.

· During team meetings, allows sufficient time for each member to contribute or comment upon ideas.

· During team meetings, provides sufficient time for each team member to process information.

Collaborative Skills


1
2
3
4

x5 
           ___(20)
· Shares leadership with self-advocate team members. Acts as a mentor, not the teacher or director of the meeting.

· Provides information in a format accessible to each self-advocate team member.

· Fulfills commitments without reminders (i.e., If you take responsibility for a task, follow through to meet the deadline set. If you say you will do something [e.g., call a self-advocate team member], it is done by the timeline specified).

· Ends each team meeting with a recap of what took place and outlines next action steps clearly for all team members.

· Keeps all team members informed as the work progresses using whatever format is most useful or effective for each team member.

· Schedules meetings outside of class at mutually convenient times for all members.

· Coordinates outside meeting times with the staff at the Center.

Professionalism


1
2
3
4

x 2
           ___(8)

· Is consistently on-time for class and outside meetings. Notifies team members before meetings if must be absent.

· Uses person-first language in speaking and writing.

                                                                                                                        TOTAL: ______(40)
4 = Consistently observed by the instructor.

3 = Frequently observed by the instructor.

2 = Occasionally observed by the instructor.

1 = Rarely or never observed by the instructor.
---------------------------------------------------------------------------------------------------------------------

Self-Advocacy Project – 60 pts

Purpose of the assignment:

To provide students an opportunity to (a) deepen their understanding of the constructs of advocacy, self-advocacy, empowerment, and self-determination; (b) learn skills to support and facilitate self-advocates in their own growth, (c) to engage in advocacy, and (d) enhance their own skills in working collaboratively with others in a team situation.

Description:

Students will work in small groups with a self-advocate at the New Mexico Center for Self-Advocacy to facilitate development of a training module. The module will be used by self-advocates to train other self-advocates or persons in the business, educational, social service, or legislative community about issues related to disability. The self-advocates will select topics for the presentations. Students in SPC ED 524 will assist the self-advocates in obtaining information on the topic, developing appropriate materials and activities for the module, and creating a professional presentation for the self-advocate to use in professional development activities. It is critical that the presentations be designed to be highly interactive (vs. “lecture” format).

Each presentation should, at a minimum, include the following:

· A clearly stated purpose statement: what you want the audience for the presentation to know/be able to do at the end of the training.

· At least 20 Power Point slides with key information related to the topic, unless instructed otherwise by the professor. Use clear, comprehensible language; use self-advocates own words when possible; design slides so that they are not cluttered).

· At least one, but preferably multiple concrete, hands-on small group or individual activities that would help audience members understand/apply the concepts/information contained in the presentation

· A handout to accompany the presentation (minimum of 1-page) that presents key information, provides additional resources, etc. The handout must use clear, simple language and should not necessarily be a copy of the PowerPoint slides.

Several class periods will be scheduled for this work, but students are also expected to work with self-advocates outside of class time as needed to develop and complete their assigned module. This outside work will take place at the New Mexico Center for Self-Advocacy, located at 2340 Menaul Blvd NE, Suite 100 (east tower) [341-0036]. It is the responsibility of the UNM students and the self-advocate to find mutually convenient times in which to do the work and to exchange contact information so that they can notify each other if they are unable to make a scheduled work time. Students do not have to provide transportation for the self-advocate or any materials for the modules. Coordinate any outside meeting times with the staff at the Center.

Students will maintain a log across the semester that details their work on this project and reflects on their insights related to course concepts and objectives. They will also write a reflection paper based on these experiences. (See specific description below.) They will also participate in a poster session at the end of the semester with the self-advocate with whom they have been working. The poster will highlight the module developed and their work together. (See below.)

Log and Final Reflection Paper (40 pts)
The log will be maintained across the entire semester and is intended as a means of reflection on the process of working with a self-advocate in a mentor role vs. a teacher role in creating the training modules. The log may be handwritten; it is suggested that a spiral notebook be used for this purpose. The log will be the basis of the final reflection paper and will be turned in with the reflection paper at the end of the semester. The log should contain:
· A record of the dates and times the student worked with her/his group and the self-advocate in creating the training module. 

· Brief summaries, notes, and reflections of the work done during each meeting.

A final reflection paper will be turned in that summarizes the work completed and provides a forum for reflection (i.e., evaluation and synthesis) on the core concepts of the course. The paper should be typed and formatted according to the formatting guidelines specified on page 6 of the syllabus. It should be 15-20 pages in length plus a separate, correctly formatted reference page. The content of the paper should be as follows:

· An introduction that provides a context for the paper. It should give the reader a brief description of the Self-Advocacy Project and a description of the topic and content of the module worked on. It should also include a brief summary of the process involved in working with the team to create the module.

· An in-depth discussion of the student’s current understanding of the constructs of advocacy, empowerment, self-advocacy, and self-determination and how this understanding may have changed across the semester. 

· To illustrate and support key points in this in-depth discussion, students must include specific examples from their work on the Self-Advocacy project, class discussions, and course readings. Other related sources may also be used in addition to the ones outlined here.

· The discussion should also include what the student found most useful and enjoyable in working on the Self-Advocate project, what the student found surprising or unexpected in working on the project, and what the student found difficult in working on such a project. This should include a reflection/discussion of the difference in role required by this assignment (i.e., mentor and partner vs. teacher) and how this experience has/has not informed or affected the student’s teaching practice.

Grading Rubric for Log & Final Reflection Paper

1. Log      

   1
2
3
4


x 3
           ___(12)

a. Log has complete, detailed entries for each meeting time.

       Reflection Paper

2.  Format and Style
1
2
3
4


x 2

___(8)

a. Student used correct mechanics throughout the paper.

b. Student used correct grammar throughout the paper.

c. All sources were attributed appropriately.

d. Student used APA formatting guidelines correctly and consistently throughout the paper.

3. Organization

1
2
3
4


x3       
         ___(12)

a. Paper demonstrates strong evidence of clear organization of content; contains smooth, logical transitions from idea to idea and section to section.

4. Completeness

1
2
3
4


x 3
           ___(12)

a. Paper addresses all topics included in the assignment description.

5. Content

1
2
3
4


x 4
          ___(16)

a. Paper demonstrates strong evidence of synthesis across multiple sources; contains numerous clear, insightful connections between student’s experiences (in working on the Self-Advocacy Project and in other situations), course readings, and class discussions.

b. Paper demonstrates a deep level of comprehension and understanding of each construct (advocacy, empowerment, self-advocacy, and self-determination); discussion of each of these demonstrates strong critical thinking, insight, and thoughtful reflection.

TOTAL:    
     /60

4 = Met each criterion under this category 

3 = Met most criteria under this category 

2 =  Met only a few criteria under this category 

1 = Did not meet criteria under this category 

Poster Presentation (20 pts)

The poster should highlight the training module and the process of working together with a team (i.e., partners and self-advocate) to create the module. It should reflect equal involvement of the self-advocate with the UNM students. The poster should be of professional quality and meet the minimum requirements for the assignment; students will be expected to assist their team in presenting their poster and discussing its contents with interested UNM and community members attending the poster session.

Poster Presentation Grading Checklist

Organization and Visual Appeal  (8 pts)

1. Information is separated into major sub-topics or areas. 



____

2. Poster is “clean”, not cluttered or “busy”.





____

3. Font/printing used is easy to read and of professional quality.


____

4. Graphics are used to complement or illustrate key points.



____

Content  (12 pts)

1. Information presented is accurate. 






____

2. Sufficient information is presented to inform the reader about the topic.

____

3. Information clearly shows evenly balanced partnership between team members.
____

TOTAL:                       / 20pts

---------------------------------------------------------------------------------------------------------------------

Class Schedule

(NOTE: The professor may adjust dates/assignments as the course progresses, but will provide adequate verbal and/or written notice if dates/assignments change.)

	Date
	Topic
	Reading
	Assignment

	Week 1

8/25
	· Introduction to course & overview of syllabus and course assignments

· Discussion of terms: advocacy, self-advocacy, and empowerment


	Pennell (2001)

Wehmeyer et al. (2000)


	

	Week 2

9/1
	· Overview of history of disability rights movement and related legislation

· Self-Determination & self-advocacy: Initial conceptualizations

	Wehmeyer (2005)

Wehmeyer (2003) (2 chapters)


	Reflection 1

	Week 3

9/8
	· Self-Determination & self-advocacy, continued
MEET AT CENTER for SELF-ADVOCACY


	Price et al. (2002)

Test et al. (2005)


	Reflection 2



	Week 4

9/15
	· When Billy Broke His Head

MEET AT CENTER for SELF-ADVOCACY


	Goodley et al. (2003)
	

	Week 5

9/22
	· Funding Mechanisms/Service Systems

· Legislative advocacy 
MEET AT CENTER for SELF-ADVOCACY
	 Hayden 1998)

Wehmeyer et al. (2004)


	Reflection 3

(this is on When Billy Broke His Head)

	Week 6

9/29
	· Advocacy and Educators

	Fiedler & Clark (2009) 

Luckasson (2006)


	

	Week 7

10/6
	· Service systems for community support

· Supports/Interdependence

Guest Speaker: Pat Syme
	Hamill (2003)
Turnbull & Turnbull (1999)


	Reflection 4

	Week 8

10/13
	· Autonomy:


      Choice making/Decision

 
       making/Problem-solving


	Hughes & Carter (2000)

	

	Week 9

10/20
	· Student-Directed Learning and self-determination and empowerment

MEET AT CENTER  for SELF-ADVOCACY


	Agran et al. (2003)


	

	Week 10

10/27
	· Family and Cultural Perspectives

MEET AT CENTER FOR SELF-ADVOCACY


	Turnbull & Turnbull (1996)  AND

Rao (2000)   OR  Blue-Banning et al. (2002)
	Reflection 5

	Week 11

11/3
	· Psychological Empowerment

· Self-Advocacy

MEET AT CENTER FOR SELF-ADVOCACY
	Eisenman & Tascione (2002)

Hammer (2004)


	

	Week 12

11/10
	· Student-led IEPs
· Person Centered Planning & IEP Development

· Self-Awareness & self-knowledge

	Keyes & Owens-Johnson (2003)

Vandercook et al. (1989)

 
	

	Week 13

11/17
	· Self-Determination and younger children

MEET AT CENTER FOR SELF-ADVOCACY

	Konrad et al. (2007)

Wehmeyer & Palmer (2000)
Shogren et al. (2006)

Palmer & Wehmeyer (2002) (see note on p. 18 of syllabus)

	Reflection 6

	Week 14

11/24
	· Self-Determination Curricula

· Review of self-determination model


	Test et al. (2000)


	

	Week 15

12/1
	MEET AT SELF-ADVOCACY CENTER


	
	

	Week 16

12/8
	· Open House: Presentations

MEET AT SELF-ADVOCACY CENTER


	
	Poster Presentation



	Week 17

12/15
	· No Class: Log/Reflection paper due in my office by 5:00p.m.
	
	Log/Reflection paper


Required Texts & Readings

Required Book (available in UNM Bookstore)
American Psychological Association. (2009). Publication manual of the American Psychological


 Association (6th ed.) Washington, DC: Author.

Readings (course packet available in COE Copy Center.) Note that Recommended (but not Required) readings are marked with a **. These are NOT included in the course packet but students can use the citations provided to locate these materials.)

Week 1  - 8/25

Pennell, R. L. (2001). Self-determination and self-advocacy: Shifting the power. Journal of 

Disability Policy Studies, 11, 223-227.

Wehmeyer, M., Bersani, & Gagne. (2000). Riding the third wave: Self-determination and self-

advocacy om the 21st century. Focus on Autism and Other Developmental Disabilities, 15, 106-115.
**Trent, James W. (1994). Idiots in America. In Inventing the feeble mind: A history of mental

retardation in the United States (pp. 7-39). Berkeley, CA: University of California  Press.
Week 2 – 9/1

Wehmeyer, M. L. (2005). Self-determination and individuals with severe disabilities: Re-

examining meanings and misinterpretations. Research and Practice for Persons with Severe Disabilities, 30, 113-120.
Wehmeyer, M. L. (2003). A functional theory of self-determination: Definition and 

categorization. In M. L. Wehmeyer, B. H. Abery, D. E. Mithaug, & R. J. Stancliffe (Eds.), Theory in Self-Determination.(pp. 174-181). Springfield, IL: Charles C. Thomas.

Wehmeyer, M. L. (2003). A functional theory of self-determination: Model overview. In M. L. 

Wehmeyer, B. H. Abery, D. E. Mithaug, & R. J. Stancliffe (Eds.), Theory in Self-Determination.(pp. 182-201). Springfield, IL: Charles C. Thomas.
Week 3 – 9/8
Price, L. A., Wolensky, D., & Mulligan, R. (2002). Self-determination in action in the classroom.


Remedial and Special Education, 23, 109-115.
Test, D. W., Fowler, C. H., Wood, W. M., Brewer, D. M., & Eddy, S. (2005). A conceptual 

framework of self-advocacy for students with disabilities. Remedial and Special Education, 26, 43-54.

** Wehmeyer, M., & Bolding, N. (1999). Self-determination across living and working

environments: A matched samples study of adults with mental retardation. Mental Retardation, 37, 353-363.

Week 4 – 9/15 

Goodley, D., Armstrong, D., Sutherland, K., & Lauire, L. (2003). Self-advocacy, “learning 


difficulties,” and the social model of disability. Mental Retardation, 41, 149-160.

Week 5 – 9/22
Hayden, M.R. (1998). Internal and external dangers within the self-advocacy movement: An

 advisor’s perspective. Mental Retardation, 36, 499-503.

Wehmeyer, M. L., Field, S., Doren, B., Jones, B., & Mason, C. (2004). Self-determination and 


student involvement in standards-based reform. Exceptional Children, 70, 413-425.
Week 6 – 9/29

Fiedler, C. R., & Clark, D. (2009). An advocacy disposition. In C. R. Fiedler and D. Clark,

Making a difference: Advocacy competencies for special education professionals (pp. 29-56). Austin, TX: Pro-Ed.

Fiedler, C. R., & Clark, D. (2009). An ethical disposition. In C. R. Fiedler and D. Clark,

Making a difference: Advocacy competencies for special education professionals (pp. 57-78). Austin, TX: Pro-Ed.
Luckasson, R. (2006). The human rights basis for student personal empowerment in education.

In E. B. Keefe, V. M. Moore, and F. R. Duff (Eds.), Listening to the Experts (pp. 11-20). Baltimore, MD: P. H. Brookes.

**Smith, T. L., Polloway, E. A., Smith, J. D., & Patton, J. R. (2007). Self-determination for 


persons with developmental disabilities: Ethical considerations for teachers. Education 


and Training in Developmental Disabilities, 42, 144-151.
Week 7 – 10/6
Hamill, L. B. (2003). Going to college: The experiences of a young woman with Down 

syndrome. Mental Retardation, 41, 340-353.

Turnbull, A., & Turnbull, R. (1999). Comprehensive lifestyle support for adults with challenging

behavior: From rhetoric to reality. Education and Training in Mental Retardation and Developmental Disabilities, 34, 373-394.

** Bambara, L. M., Cole, C. L., & Koger, F. (1998). Translating self-determination concepts into

support for adults with severe disabilities. Journal of the Association for Persons with Severe Handicaps, 23, 27-37.

Week 8 – 10/13

Hughes, C., & Carter, E. W. (2000). Strategies for teaching self-determination. In The transition


 handbook (pp. 179-218). Baltimore, MD: Paul H. Brookes.

Week 9 – 10/20
Agran, M., King-Sears, M.E., Wehmeyer, M.L., & Copeland, S.R. (2003). Student-directed 


learning strategies and inclusive practices (pp. 2-8) and Success in the inclusive 


classroom and access to the general curriculum. (pp.84-91). In Student Directed 


Learning. Baltimore, MD: P.H. Brookes. 

Week 10 – 10/27         Read Turnbull  & Turnbull AND read EITHER Rao OR Blue-Blanning et al.
Turnbull, A. P., & Turnbull, H. R. (1996). Self-determination within a culturally responsive

family systems perspective. In L. E. Powers, G. H. S. Singer, & J. A. Sowers (Eds.),  On the road to autonomy (pp. 195-220).  Baltimore, MD: Paul H. Brookes.

Rao, S. S. (2000). Perspectives of an African American mother on parent-professional

 relationships in special education. Mental Retardation, 38, 475-487.

Blue-Banning, M., Turnbull, A. P., & Pereira, L. (2002). Hispanic youth/young adults with

 disabilities: Parents’ visions for the future. Research & Practice for Persons with Severe

 Disabilities, 27,204-219.

Week 11 – 11/3
Eisenman, L. T., & Tascone, L. (2002). “How come nobody told me?” Fostering self-

realization through a high school English curriculum. Learning Disabilities Research & Practice, 17, 35-46.
Hammer, M. R. (2004). Using the Self-Advocacy Strategy to increase student participation in IEP

conferences. Intervention in School and Clinic, 39, 295-300.
**Kennedy, M. (1993). Self-determination. The Newsletter of the Association for Persons with

 Severe Handicaps, 19, 11. 

Week 12 – 11/10
Keyes, M. W., & Owens-Johnson, L. (2003). Developing person-centered IEPs. Intervention in 


School and Clinic, 38, 145-152.
Vandercook, T., & York, J. (1989). The McGill action planning system (MAPS): A strategy for

building vision. Journal of the Association for Persons with Severe Disabilities, 14, 205-215.

Weeks  13 – 11/17

Konrad, M., Helf, S., & Itoi, M. More bang for the book: Using children’s literature to promote

self-determination and literacy skills. TEACHING Exceptional Children, 40, 64-71.

Wehmeyer, M. L., & Palmer, S. B. (2000). Promoting the acquisition and development of self-

determination in young children with disabilities. Early Education & Development, 11, 465-481.

Shogren, K. A., & Turnbull, A. P. (2006). Promoting self-determination in young children with

disabilities: The critical role of families. Infants & Young Children, 19, 338-352.
NOTE: You don’t have to read the following Palmer & Wehmeyer article entirely – just look it over and bring to class.

Palmer, S.B., & Wehmeyer, M.L. (2002). A parent’s guide to the self-determined learning model

 for early elementary students. Lawrence, KS: Beach Center on Disability.

** Wood, W. M., Fowler, C. H., Uphold, N., & Test, D. W. (2005). A review of self-

determination interventions with individuals with severe disabilities. Research and Practice for Persons with Severe Disabilities, 30, 121-146.
Week 14  - 11/24 

Test, D.W., Karvonen, M., Wood, W.M., Browder, D., & Algozzine, B. (2000). Choosing a self-


determination curriculum. TEACHING Exceptional Children, 33 (2), 48-54.
Week 15 – 12/1  NO READINGS
Week 16 – 12/8   NO READINGS

Additional Recommended Readings

Algozzine, B., Browder, D., Karvonen, M., Test, W., & Wood, W. M. (2001). Effects of 

interventions to promote self-determination for individuals with disabilities. Review of Educational Research, 71(2), 219-277.
Goethelf, C. R., & Brown, F. (1998). Participation in the education process: Students with severe

disabilities. In M. L.Wehmeyer & D. J. Sands (Eds.), Making it happen (pp. 99-121). Baltimore, MD: Paul H. Brookes.

Research and Practice for Persons with Severe Disabilities, 2005, 30(3). This entire issue is

related to self-determination; excellent resource.

Palmer, S. B., & Wehmeyer, M. L. (2003). Promoting self-determination in early elementary


 school. Remedial and Special Education, 24, 115-126.
Stancliffe, R. J., & Abery, B. H. (2003). The ecological model of self-determination: 

Assessments, curricula, and implications for practice.  In M. L. Wehmeyer, B. H. Abery, D. E. Mithaug, & R. J. Stancliffe (Eds.), Theory in Self-Determination.(pp. 221-248). 

Springfield, IL: Charles C. Thomas.

Wehmeyer, M. L. (1998). Self-determination and individuals with significant disabilities:

Examining meanings and misinterpretations. Journal of the Association for Persons with Severe Handicaps, 23, 5-16.

Wehmeyer, M. L. (2003). Research using the functional model of self-determination.  In M. L.

 Wehmeyer, B. H. Abery, D. E. Mithaug, & R. J. Stancliffe (Eds.), Theory in Self-


Determination.(pp. 202-220). Springfield, IL: Charles C. Thomas.







Fall 2009


