Between Parent & Child – Haim Ginott
Focus praise on efforts and accomplishment and NOT on a student’s character or personality. For example, if a student cleans up their desk, it’s OK to note how good the desk looks, but not to say they’re a great kid. Praise should mirror a realistic picture of the student’s accomplishments, and not a Madison Avenue image of their personality.

Good: That desk was so dirty, I didn’t think it could be cleaned up so quickly.

Poor: You’re such a wonderful child; you’re teacher’s little helper; what would I do without you.
These poor examples may make a kid anxious or uncomfortable, as they know they aren’t wonderful.

Jonathan’s notes: The last one makes the student responsible for the teacher, not a healthy thing psychologically.

The push to make every kid a winner and to boost every kid’s self esteem resulted in a lot of poor practices on the part of teachers. False praise or awards given for no real effort or achievement are a case in point. At one point my principal told the faculty that all students should get an award at the monthly awards assembly by the end of the year. I disregarded this directive, instead giving swards only to those students who did something worthy of earning one.

Here’s an example poor praise I’ve used in the past. You’re looking at a kid’s drawing of a horse and say, “What a super picture; you’re a great artist!” While well intentioned, this isn’t helpful to the child. He knows he’s not a great artist and that the horse looks more like a pig. As a result, he learns to blow you off as someone who is either stupid or a liar.
Instead, you could focus on something genuine, saying something like, “I like how you drew the mane flying. It really looks like the horse is moving fast.” While this is better, the wording “I like” is a teacher centered judgment that supports external motivation – pleasing the teacher, when what we really want is to have the kid be internally motivated. Saying, “Look at how you drew the mane, it really looks like the horse is moving fast” is a statement of fact that the kid can say to himself, “Yeah, that did turn out well – I like this picture.”

Anger

At some point in our careers, students will make us angry. Promises not to feel anger will only bottle things up and lead to a larger explosion or teacher burnout. Three steps to survival:

1. Accept that kids will make you angry at times.

2. We are entitled to our anger without guilt or shame.

3. Provided we don’t attack the child’s personality or character, we are entitled to express what we feel in private to the student.

· I feel frustrated when I’ve asked you to stop calling out and you continue to do so.

Setting Limits
Four step sequence:
1. Recognize the child’s desire

2. State the limit

3. Point out a way to meet or partially meet the desire

4. Help the child express some of the resentment / frustration that’s likely to arise when restrictions are imposed

For example: You wish you could bounce the ball in the classroom, but the rule is the ball can only be played with on the playground. Recess is in a half hour and you can play with the ball on the playground then. It’s obvious you don’t like the rule very much, do you?
Defusing Emotions
Children have difficulty moving forward or talking when their emotions are flowing powerfully. Acknowledging or identifying their emotions first generally has a calming effect and can lead to a calmer discussion.

For example, a child runs up to you on the playground / in class clearly upset; a child is crying; a child shoves another. In all these instances, a good first thing to say is, “I can see you’re really upset / angry / sad. Tell me what happened.”
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