Discipline 

Start with what the seminar students know – have them share one concept, understanding or technique that has been effective for them.

Share reactions to the Dog Whisperer
· Calm assertive energy – I am in control and my expectation is that you will behave. 

· The difference between punishment and discipline – never loose your temper.

· The need for boundaries and limitations.

· Not feeling sorry for past occurrences or present realities.

· Immediate, consistent correction at the first sign of a problem.

· Most time spent training the owner rather than the dog

Controlling a classroom is like plucking a strand of a spider web – everything impacts everything else in the complex array of strands and intersections. Making it all come together is challenging and to a degree, related to your personality and strengths and the particulars of the students and the situation. Consequently, simplistic bromides guaranteed to be effective aren’t possible. 
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Other suggestions and thoughts based on my experience:
· The best way to handle class control is to never let things get out of hand

· Keep them occupied with something meaningful / instructional – Daily Oral Language while you take role

· When students are actively participating in engaging instruction like the its / it’s lesson, discipline issues generally disappear.

· Start with what they know if appropriate

· Telling isn’t teaching

· Never tell what they already know

· Never ask what they don’t know

· Be prepared – don’t try to wing lessons

· Incorporate active engagement in all lessons

· Make the learning concrete

· Example: Earthquakes

· Video of shaking room with falling objects and panicked people

· Images of land displacements

· Map showing earthquake activity over the past seven days

· Don’t loose students

· Pace

· Too fast

· Too slow

· Instructional steps too large, out of order, or missing steps

· Check for understanding with questions requiring students to show they’re keeping up

· Provide appropriate scaffolds

· Directions

· Be totally clear. Your objective is not to be understood – it’s to be so clear you can’t be misunderstood

· Consider writing directions on the board and / or questioning students to state the first thing they’ll do, then the next, etc.
First and foremost, catch them being good: praise students and their desired behavior as models for others. Avoid I statements so that the motivation to behave is more intrinsic than extrinsic. (I like the way Juan is sitting quietly and ready to go to lunch – Juan is sitting quietly and ready to go to lunch. Or, I appreciate Juan’s attention – Juan has his listening ears on.)

Use calm assertive energy. If you find yourself getting angry, give yourself a time out by having kids put their heads down on their desks or start SSR (silent sustained reading) or read a book aloud.
Use the least disruptive strategies first to allow learning to continue – but have back up strategies if those don’t work.
· Eye contact

· Shh gesture

· Slight shake of head no

· Frown

· Direct a question at the student

Include students in rule generation to support buy-in.
Correct rather than punish.
Correct immediately.
Correct consistently.
Don’t get drawn into student manipulations / negotiations / arguments - be a broken record.
Follow through with what you say – if you say you won’t go to recess or start a lesson until the class is quiet, wait until it’s quiet.
Don’t shout over students.
Don’t inadvertently reinforce negative behavior – kid waving arm frantically.
Don’t use consequences that punish you, too.

Reinforce frequently when dealing with a new behavior, intermittently after that.
Reinforce directly after a child displays a desired behavior.

Be certain the rewards you offer are desired by students.

Only reward when it’s deserved.

Change rewards frequently.

Use the Premack Principle to engage students in less desired activities to earn more desired activities.
Appeal to students desire to be mature / grown up.
Actively work to develop esprit de corps within your classroom. (I understand the other class is being very noisy, but that’s not how we behave in our class.)

If a child is distraught, acknowledge their feelings / emotional state before asking what’s wrong.
Keep the responsibility for negative consequences on the student.

It is discriminatory to have lesser expectations for students based on gender, race, prior circumstances, and most learning disabilities.
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